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He thank the many people who, because they cdre ab&ut the 11ves of children,

1in Tennessee. made the Ceunty Agents for Chz]dren Project a 1iving reality

The following friends- and steff contributed to this guide. - Charlie Ray

‘ Smjth was a consultant during writing and contributed hfe 1dear and experience

-

to the board organization and management s¥ction, The brochures on educational

R

‘ r1ghts and learning disabilities ukre written by Herschel Sparber. Shirlee

Stropher wrote the newspaper articles'and unprinted brochures. Anderson

* Hewitt prepared:the resourceupeference lists and'radio'progham suggestion -

chart, - Arthur J. w1111ams assisted 1n writing head1ngs and editing the radio script
The. County Agents . were Mack Looney, Kathy Lowery, woodfin Lewis, Jean
Thomas, Char11e Ray Smith Ron Hehnessee, and, Abbie Steele Coprdlnators were

Norm Tenenbaum, Herschel Sparber, and Anderson Hewitt, ‘Shirlee Strother, Jane

Prince, and Gary Penninggon were Research Assistants. The typing was done by

Johh Baker. - . N |

"t
! 1Y

.



&ou.will be learning, Iearning, learning.

on,the local radio station

best’ to get ch*ld-réiated articles 1n pr1nt

_providing them with project.ideas.

grgup§,funct10n.

INFORMATION
. EXCHANGE

in a need-fulfilling way. : S

tésks, sometimes in a step~-by-step fashjun.

" DEVELOPING COMMUNITY AWARENESS

. * s
. S8

As a County Agent for Children, or other fuf] time child advocate,

/

You will be broadcastxng the Ccunty Agents for Chx]dren forum

L

,"HelIo This is (YOU, THE READER) the County Agent for Ch11dren This

public service program is especially about children. I'11 be talking
with experts from our county and throughout oyr state about the many
concerns related to our children: toilet training, nutrition, learning *
disabilities, professiona1 services, programs for exceptiona1 chi1dren,
to name just a few.-

"Of particular 1mpo$%ance to all of us is® information about programs -

. and persons here at home who are enriching the.lives of .children. With

me today is Bob Rachelle,. Attorney for the*Board of Educatiab Snd the "
County Court " (Edited script appears in Appendix A. )

4

You w111 be Tunching with a newspaper ed1tor, negotiat1ng how -

have, the further you will get‘.‘lgﬁbaper @ov?rage of"voluntéers w111 deve]op

-

§

You will be organizing profegsionai']uncheonﬁ and helping paren't

»

- I .‘-"

A
-

As a County Agent, you?ﬁi11 enab]e the ex&hange of information aﬁd

gaps between s1gn1f1cant persons and groups in the community also.

. -

C -
L "‘. | 4

we 1earned the more initiative you

Ydu will be receiving recognition from 1oca1 civ1c c1ubs and

You can successfully he]p the community -
. get an accurate picture of what is happeriing locally to enrich the 11ves of chiidren
and what yet needs tc be done. : ' | : ”

We call these activities setting up informatidn'exchange systems.”’
| | PR | | | |
\\Eggﬁty Agents for Children work in many ways to identity particular

unmet needs of children and of families and to link needed stkategies and resources

4

"know-how " between research centers and cemmq\\ty settings A County Agent closes

This guide wi]] provfdg you with general strategies and specific

We hope it will help you get on with

C N
PR

(1o
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' ) DEVELOPING COMMUNITY ANARENESS ] ' - .
é . 'CONTENTS .. | ‘s - .
L ‘ . ., Page
Information Exchange . . . .". . . ... ... .... S 1 .-
- InforMation 1s Key . . . . . ... . . . . . . . .. e e e e e 2
. ~-Types of Infoimation . . . . . .. ... e e el e e e e e . 2 ,
Contents of Booklet -. . . . . . . ... .... e e e e I 2
Self Promotion . . . . . . . .. e e e vt e e e e e e e e e ‘ j :
' .. Business-Cards . . . .. .. ........ e e e e e e e e s 3 ™
. g County Agent Brochure . . . . % .o L. e e e N 3
“i . Newspapers . . ... .. e e e e e e e e e e e e e e e 4
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. InPrint . . ... ... e e e e e e e e DA :
, ~ " SPEECHES . . . . .. ... ... .. e e e e e e e e s e e e e e .6
- Tmportant Lists ... . ... ... ... ... ... ..., 6
HowtoPlug In. . o o0 L oo oL e e e . 6 \
' Speech Guidelines . . . ... . .. ... ... .. ... ... "6 o
Direct Requests . . . . . .. .. ... .... A e e e e 7
' Volunteer Notebook . . . . ... .. ... .. ... .. .o.... oo 7
Support Statistics . . . . . . .. . ..o 7
; How to Use Statistics . . . ... .. .. e e e e e e e e e 8 .
N . JesttheSofl . . . . . .. ., . s e e _ g
. Plant the Seed . . . . . . . . .. oV e e e e e e e -8 _ -
= Watch it Grow .y . .. .. e e e e e e e e e - K{rff
©. Strateqy . \k\. S . O T T L
L« Know What You wanﬁ e e e e e e e e e e e e 9
. Involved People . . . . . . . . . e e e e 9
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Soldd Peofle . . . . ., .70 . . ... ... e e e e e e e 1N
Working Board, c e e e e e e e e e e e e e, 1
* agram of Loca1 Board Inggrporatingsworking Committees . . ... . N
Money Board '. . . ... . .. . .% . ... T i2 -
Diagram of Local Board Stage Three . . . . . . .. e e e e 12.
OneonOnes-. . . . o . v v v v i e e e e e e me e R 12 (
~ Beard Preparation ...... e e e e e e e R @ e e 13
. ,Board Benefits- . ... .. . .. . .. D 13
DIRECTORY "HOW TO" . . . . . . ' v v v e v v s v w .. e e 15
How to Develop . . . . . . .. e e e e e 15
Sample Entry . . . . . .. . . . e e e e e e e e e e e e | Y
‘Useful Process . . C et e Be e e e e e e e e e e e e e 16
Hints . . .. .. .. .. e e e P e e e e e e e e e e e 16
Hand Deliver . . . . . . . e e e e e e e e e e e e e e e 16
Rad10 Payoffs . . v v v v v e e e e e e e e e e e e e e 17
Meet Radio Mana .............. e e e . e . 19 -
On the Air . . . . . . L e e e e e e e e e 19 - S
Support Your Radio Guest . " . . . . . ... .. e e e e e e e e 20 : .
Production Hints . . . . . . T e .20 ‘
Dutch Treat Lunchedn . . . . . . . .. .. e e e e e e e e e e 22
. Overlaps or Gaps.. . . . .. .. ... ... e e e e e e e 22
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DEVELOR}NG COMMUNITY ANARENESS
- CONTENTS (Continued)

Systems Contact . . . . . v v v v e S
Seek Luncheon Co-Sponsor . . . .7 . . . . . . . .. o e .
- WhomtoContact . . . .. .. .. ....... T
FAace 20 FACE . v v v v vt e e e e e e e e e e e e
Program Plans .. . . . T e e e e e e e e T e e e e e e e e
. Monthly Chores . .. . . . . v . . ... . .. .. e e e e
AlaCarteStyle .. . ... .. e e e e e e e e e e e
Group Facilitation . . . .. ... e e e e e Ul e e e e e e e
Lunche®n Résults . . . . .. ... ... ... TS e e e e
PAMPHLETS , BROCHURES, AND OFFICE SUPPLIES e e e e e . e e
. ChiTd ﬁiiring Pamphlets . . . . . . . ... . ..o oo oo
Runaways . . . .. . .. E S O
Brochiures . . . . & VL L o s e v b e e e e e e e e
Office Materdals . & . . .. . o viu u® e
Periodical Enrichment C e e e e e e e e e e e e e e e e e e N
Film Resources e e e e e e e e e e e e e e e e e e e e
“Photo of Brochure e e e e e e e « + . Follows, page'
Statistical Charts, Chd]dren With Unmet Needs . . . Follows page
Data on Civic Organizations Important to Children . Follows:phge
‘Data .on Programs Important to Children. . .. . . .- Follows page
Data on Individuals Important to Children . ... . .- Follows page
- Radio Program Suggestions . . . . . . . . . .. .. Follows page .
Appendix A -- Radio Broadcast, "Children and Youth Forum -~ -
Juvenile Rights" . . . .. e e e e e e e e e e
Appendix.B -- Child Rearing News Articles ....... e e e
, . "Good Food Makes for Good Growth" . . . . . e e
~ "Helping Your Child Like Learning" . . . . .. ..
y " "Helping Your Child Grow and Learn" . . . . . . ..

"Breast-Feeding, Easy and Not So Expensxve" a0 .

"Changing the Behavior of a Child .. . . . .

"parent is Child's Most Important Possession" . .

. "Children Need People =- Besides Parents" . .

"Helping Your Baby Grow and Learn"-

"Gap Between Childhood, Adulthood is'A&o1escence” :
"parent-Child Re?ationships Need Attention” C e e

Appendix C -~ Resources . . .

Public Affairs Pamph]ets .............
\\ Journals Available in Materials Center . . . . ..
) Books and Articles on Learning Disab111t1es e
Periodical Resources . . . . . . .. .. . .. -~ .
- . Sixty-two Resourceshto -Assist the Educator in
) " More Effective Teaching and C?assroom Management
o of "ProblemChitdren” . .. .. . .. S

Appendix. D -- Brochures on Areas of Current Concern . .
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the chai]enging work.of helping neighbors and communities better meet the needs of
all children. ;. | - | N |

) - To us,"chaiienging“ means there is frustration as wei] as rewards
.experienced by the’ Child Agent. "Cha'l'lengmg" méans you may find yourseif saying,
"It can 't be done.“ An enormous amount’ can be done by you and your community |
INFORMATION . -

IS . : . we found that information is one key to probiem soiving Many
KE?-' . | chiidren s needs go. unmet because possibie solutions are not known

or peopﬂe with “know how" do not know about the chiid Spme human growth needs

| can be anticipated. others are 50 unique they cannot be antic1pated County

’Agents spend time Tistening to peopie from all walks of iife describe probiems -

&

and then assist in 1inking and developing 1scal resources to meet the unmet needs

ﬁof chiidren._

TYPES o - S ' | o
OF Information is a key County Agents find that locating the
INFORMATION ;

" :

information is easy ) There are séveral kinds of information Sonie

~

,-information is-printed: books, pamphlets, Journais and. directories There is

T information in the heads of 1ocai and area experts that reiate to unmet needs of

chiidren _And there is constantiy changing 1nformation on programs and services
ﬂtgafiabie to children in your town and state. When programs change,’ sometimes
gaps deVEFaar?- no. one person or agency is responsibie for a particuiar child's

A nlk
‘needs.
, +
CONTENTS | 7
- OF ’ This guide Specifies ways you can locate, organize, produce,
BOOKLET ' |

distribute and update information Possible tools to develop
1nc1ude radio shdws, public addresses, local and regional directories, family -
touncil luncheons, pamphlet and brochure distribution, news articies and the

County Agents for Children boarda

. .
.
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-
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T\ sELF | . '
S .PROMOTION » Introducing and promoting Count_y Agents for Children. Ofﬁce is
- ,‘v, an 1mp0rtant and time-consuming activity. Sometimes it will seem

as thaugh you are getting new information to the educated -- not to people who ,
e Areally nged 1t. -Ihe\methodsiwe discuss (speaking to civic'clubs using the -
newsﬁapers)'gah earn“you sanction. Th1s allows. you to contvnua‘addre551ng ~
{community‘problgﬁs. Ygu may also be en11sting a1d in program development
- ractivities éimed'at e1im1natfng the gaps and the ‘unmet negds,of.children‘which\
. you publ1c1;e.” | | | o .

BUSINESS ~ | o |
CARDS o Persona1ized business cards are useful. Not only do they help

peoplge 1n the community remember your: address and phone number, but

~

"‘f | they also suggest you are a proﬁessiona] mean .business, and can win you passage -into

bus1ness Off1ces and behind C]GSEd dOQf'S . nganv COUNTY AGENTS FOR CHILDREN
CITIZEN ADVOCACY PFROJECT . ~
SAMPLE ‘ Cs i . ‘ ' ‘ ‘
- ) Ms. ABBIE STEELE ‘

- | WILEON COUNTY AGENT
201 EAST MAIN ST.. LEBANON, TENN. 37087
< TELEPHONE 61D/448.8038

{ Momg Orrice PROJECT DIRECTOR, DR. FLOYD DENNIS
S . ' BOX 43 GEORGE PEABODY COLLEGK
' - . : NASHVILLE, TENN. 37203
* - : ‘ “TergrnONE 815/327.8200 -

‘ Use your imagination when crdering bu51ness cards We had white
cards with b]ack\print and bright ye]law cards with blagk prwnt “No one‘thought to

use a motto on the back of the card or develop a logo.

COUNTY | o . o
AGENT ‘ In making' the initia] contacts we a?so-found useful a brochure
BROCHURE ‘ |
“‘ -, brief1y describing the Child Agent's concerns. PR :
. (See brochure -on Fo1low1ng pages ) |
L '
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|denti£y unmat neads of all

' __]dmttfypossimem

Idmtifymﬂndsﬂntravem

b4

__}hlphodevalopampafate

. |

L~

- children in the county. &

to meet ,the neads of children
in the comnty. -

szncessfulinnaet:lngﬂeneeds
ofdﬂ_ldmn :
natnn.als,bm:mms
iddas and information on child
dewlngmtarﬂd.istxihmeﬂm
tOﬂBprlic , ]
mgethe.rthenaten.als
and available resources that _
canfilltheneedsofchlldm
inﬂxemnmty .

citizen advocacy program which

will be governed by it's own
policymmcilandw{llmrk

to meet the needs of
in the coumty.

and processes used By this
program: 5o other counties can
benefit from our experience. "

COUNTY AGENTS FOR CHILDREN -

gz ‘ON nLund

SSVIID LS¥id

Y o HAYWOOD COUNTY -
COUNTY AGENTS FOR CHILDREN | '
me - PROJECT DIRECTOR | ~ WOODFIN LEWIS - AGENT - .
BOX 43 - - mEAerEFFmsmsmEEr -
NPSIN’.ULE TENNESSEE, 37203 : i

(615-327-8290) °

'BROWNSVILLE, - TENESSEE -
(01-772-4674) -



| "+ Find anspartation to special schools
chrcﬁldminneedofspecialclasses'. .

L
'_locate foster homes, through agencies g'
(o]

Mampeoplé‘hh-:edm'mrk

'f\mr.imembemlfofdxildrm, .
] . q . w ‘ o
- Much as the Colmty Agricultural

« to ‘healthier and happler.

- children, |
' They do this by helping us

about, the needs «of children, g:e, .

ways of meeting the needs of .
children and by getting the
pecple and resources to meet

' : lheir" ‘isto-seek new

. from oor coommities, from our
 families, friends, researchers

pramote .
m&@uﬁmls.ﬂle.

__Search out pfograms and places for g“

___va:i,deinfomatimtothepd:liém'v g
.Cchild rearing methods such as the new 8
"Effective Listening”, a way t5 open ’

__Work with all child related agencies, ¢

oy BR]

-

ard people interested in helping find
a child a home, AN I "y

8 being done to

programs and people to insure”’
needs of all children are met.

a in need

, Please contact our office, ‘
would- like tomlmtwrmmneammgybotelpdﬁldm,inqeed, ‘

mymara):e:&?aeyouminportantto-childm. '

Pleaaefiuiﬁﬂwinfomtimbelmorgivéuéacali.

tfat all §

you know of a child who isg

t need,
pikoe

we want to

L

" The health and
and,

"DEAR CITIZEN: .
our cammmity. If
help meet that

L3

: v o

$n

STREET & NO.

| YES, I know of a child with a special need” -

. [ 4

» I would like to volunteer to help a child with a special need. B

—t
[ ol

YES

S ——————
-

\_,\'
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| The brochure is a good handout It spec1f1es program goals and

: your plan to, address speclflc unmet needs of chxldren utillz1ng volunteers Many '

;:people will pocket these brochures We .cannot document_the fate of the brochures.

once pocketed bUt sospect mates and others saw them. IOne part of the brochude ‘

) has a stamped. self—addressed volunteer signup form ' This form was rarely used.
jlnformation on.a child's unmet needs or a volunteer 3 wlll1ngness to help\was
delvered to the Chlld‘ﬂgent in person. Th1s 1ndfcated to us the communxty S

e~

deed to trust the Child Agent. . L
NEHSPAPERS ' ‘Buy the local newspaper. Get’ acquainted with lt who 1s the
edltor? Nho 1s the publisher* Who writes editor1als7 Is 1t 75% or 95% local
news? .Are the stories mostly of local people - the mayor civic group school
awards? Is there a regular supplement? Who advert1ses? o,

| Next, v151t the local mewspaper, meet t‘.he"editor‘r and tell your.

storx. Follow up on a tip if a rellable person suggests you lnvite the buslness

- ‘manager to Tunch. Citlzens want to see the chances of ch1ldren improve. wheh

)
advice is offered on whom to contact test it out. Cultivate friendships in the

newspaper offlce as elsewhere in the cemmunlty Sta¥f or management can always -be

Q-
1nv1ted out to luncik You will develop your own gu1dellnes and style of establlsh1ng

i 'contacts. we have found the direct approach especlalhy effectlve with media people.

Ne find newspapers qenerally will1ng to publish prepared mater1als
’,and always open to a feature or frontpage story on the opening of a County Agent for

'j Children's office

~

Subscribé to. the Jocal newspaper. Here is a gold mine of in-.

formation on local issues and the names of the "doers". Here well- organlzed |

¢

fund ralsing campaigns and campalgners names can be learned

, 1) ]
CHILD ,
“DEVELOPMENT . In Tennessee, we developed a serie§ of artlcles each on a specific
- ARFICLE i
e toplc related to child or youth development Central offxce staff made
K3 - . o

2

. - s N - s
. o 'y v
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-

. br additions: The articles

rough,drafts'ustng'cdﬂlege textbooks. They compiled direct, clear, readable

'Art{cles do take time to develop. We put more energy into radlo shows, 1dentify1ng

~ ~ .o . : .
) .
» . A
. &5 i - : :
'

. 4

A

. f
articles. These. were read biexperts at the university who made de]etmns. a1terat1ons,- :

re then d1stributed for comment to random1y-se1ectod

"'local aud‘lences. The, f'ina'i art1c1es incorporated the suggestions of Q] readers

"and were submitted to the newspaper _ { ‘s - Lt e -
LOCAL .~ f o SN
INPUT You might try-a similar process with local professionals criti-

‘ quing the artic]es; A counselor at the mental health'center could

‘critique an article on behavior management v A hospital nutritionist might critique

| _an artic?e on dietary quirks of a s1ck child.

Newspapers printed our mater1a]s We were.never saccessful in

creat1ng a weekiy cqlumn with a County Agent for Cht]dren by11ne You m_lgsucceed -

spec1f1c unmet needs of ch11dren and deve]oping se1f~susta1n1ng volunteer programs, |

4,parent‘groups, and prqfessionaﬂ consortiums. - g B .
PRINT ) Keep in print. hone in date, time, place, and name of meet1ngs

you wil} address or have called. These will appear in’ the newspaper 3

week1y or, daﬂy ca]endar of events, Ask Jrews photographers to cover thase meetings.

V

Give them two or three days not1ce.i Prepare a brief statement contain1ng names of

| those present,fthe‘groupfs activity or purpose, and one or two quotes for the news~
- paper's use. If'this is typed..the chanices are better that: what you want to be

printed. will be. printeda Since locaTl citizens will attend, you can reasonably

_expect media cooperation

We think the more in1t1at1ve you have the more success you will
have as a ch11d agent Cultivate friendshxps on a newspaper staff. Inviting an
editor Qut‘to 1unch is one obvious tactig. Use articles'we placed in neuspapers
_and the articles weﬁdtd not get printed: These articles appear in Appendix B,

L ¢

A
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- © SPEECHES
. A

. Jo increase pub11c awareness (L‘}he County Agent fpr Children
1off1ce, try to speak at one or more civic clubs each month. This is where you

can tell your stery. pub]icize unmet needs of ch11dren, gain community support,

. S~ “

and cultivate vo]unteers. Civic club members are doers 1n the community whe will
«

sanction your work. You may also lay the groundwork for prograﬁ\deve]opment
initiated by glub pro;ects o e |

By . E?gggTANT . seek a list of a]] civic clubs and quanxzations The Chamber
- | , o
S - of Commerce usual]y comp1&es one annually‘and includes the president's

pame.-phone numper.'and address. Another wseful list is that of all ¢hurches

in the county.’ | | |
. . Rt B A
: GEEHGT? - - Learn what the club's dl&ional and local goals are by asking.
. N : ' ' ' |
°

County Agents for Children talk a Jot. Phone each club president. -
» Send him or her a'letter describing your concerns and then buttonhole them. We

found person-to-person contact the best and often the only way to.gain access to.

‘2 club's program schedule.. - o . ‘l‘
SPEECH " The following are some hints to keep in mind .when making a
‘ GUIDELINESf - ' '

- presentation to a civig club or church group. Yeu do not have to
be a great speaker because you have a tremendous subgect that near1y all people

are 1nterested in ~- YOUNG PEOPLE

Be on time ’
Make sure the audience hears and understands
Use community and county statistics o
,Thank the group for past or present involvement with children
E (Research each club if possible. One club may have sponsored
% an eight-week summer camp for the handicapped.)
Cover plans, programs, the need for volunteers and mdney
. Ask for referrals , -
Avoid asking the club (directl ) for anything
Compliment program administrators or elected officials whenever
. appropriate . ./ | '
Try to meet- one-on-one each person present L y
10. Tell the group it has a good reputation and then show tHem ways to
11ve up-to it. , . ~
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_STATIST%CS,c

'reports of varfous stategepartments A i | © 8

_ , 7= - S . -
. , ooy : ' o
- N . N . ' .

 DIRECT = ~ Most ciubs-have}gﬁ'eiecotive board. "Thevdoard decides how the
,nEoucsrs o . .

club’s resources w111 be used If you' nave a specific request --

Ky you need ten vo]unteers you need fBOO\to help a youth program -- approach the
‘\*ciub's executive beard in writing or by speaking to the pvesideht The board

will vote or your request Sométimes the membershyp w111 a}so vote - The club

ma,y ask ,vou to make a special brief presentation explaimng the request
Y, ]
VOLUNTEER - After your presentation if you were impressed by a persqn s

 NOTEBOOK

-questions or comments as soon as p0551b1e write down their names

_,ond'what you ‘know. about them. Add this entry to your Tist of potential voiun-

‘teers. You may go wrong in doing this. but not often;

SUPPORT ~ When ta'lking with civic éubs, present'statistics to
document the need for program improvement and deveiopment in your

county. Try to balance your presentation by citing 1oca1 success stories as

" well as areas where improvement is indicated, Federal, state, and Tocal statistics .

are:usefuif Local statistics. have the most impact.

Statistics you may want to track down are annua1 number of
Y

.youth commi tfed tb state insfitutions - Corrections, Mentai Health, Hospitals,

i Educationei Residences, nomber of youth recommended as suitabie for group ‘home

plocement. pumber of singie perent famiiies, number “of handicapped‘children who

‘ -
might benefit ‘from a volunteer friend. Statistical sources inciude the census,

court records, probation records, school guidante counseiors' files, and annual

#

{
We found statistical prevalence rate indices usefui in describing

| 4

groups of exceptionai childrengaith specific unmet needs. Here are. two charts

One we deveioped The second is for(your use.

- AY ‘ i
. G
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/ [Based on 1971-12)

OF HANDICAPPED IN COUNTY AGES 1~21 .
1970 CENSUS AND LIVE BIRTHS 1970 & 1971

.

et

" PYPES OF HANDICAP LB I ——— | SCHOOL AGE 19 - 21 YRS, | . TOTAL
L — e RATE (%)* BELOW * 5 - 13 YRS. -
_‘ Cr;lppled & Other Hea.lth Impa.ired -~ "0.43% ) .
Hearins Impaired - 0.0 | . ’
Speech Inxpa:lred . 3.60% o '
' Vially 1mpetred ) F " ‘_9.05%- | | 1 .. )
- SumomAL " |
. i d
~PSYCHOLOGICAILY EXCEPTIONAL | |
Enotionally Disturbed = ‘_2.00$ I _
Lesrnins Disabled L [T 7
- Méntally Retarded , o | '
*  Educable Y 1301,
“In'a.inai;l’le. 0.24%
. somr | | ) ) B
. \' ' ) to e Educatiou, ‘Na_tiofnal(.Bducatidn Finance Project, Volume 3, Chapter 2. School system'g Rep'o‘rg



»
"

[

B 4

- A T | 2,627 10,142 TT,7a8 | 14,517
TYPES OF HAND;CA?. PREVALENCE 4 ?Rg.'AND SCHOOL- AGE 19121 YRS, TOTAL
_ - ] RATE ($)* |  BELOW __ 5-18 YRS, = .
'PHYSICALLY HANDICAPPED. | T L 3
" Crippled’s Other Heslth ~ |. ' N :
‘Impaired = = : 0.43% 11 44 7 62
" Hearing Impaired Jo.10% .3 10 72 15
" Speech Impaired 3.60% 95 365 63 523
Visually Impaired 0.05% 1 5 1 7
* SUBTOTAL 110 424 . 73 607
 PSYCHOLOGICALLY EXCEPTIONAL .
Emotionally Disturbed 12.00% g 52 203 35 290
Leaming Disabled i 1.12% 29 114 20 | 163
S Menta}ly: ‘Retarded " “ o v Y |
~ Educable . |1.30% 34 132 23~ - i89
. . - ‘_;’ . : . . -
Trainable 0.24% ' 6" 25 4 35 .
© ' SUBTOTAL 121 474 87 677
TOTAL - 231 g08* 155 1284

ERIC

Aruitoxt provided by Eic:

ESTIMATED -NUMBER OF HANDICAPPED IN WILSON COUNTY AGES 1521
BASED ON 1970 CENSUS AND LIVE BIRTHS 1970 § 1971

D ]
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“*Pplanning to Finance Educdation,
~School gystem’s.ﬁeport (Based

‘-

o

National Education Finance Project, Volume 3, Chapter 2.
on 1971-72) (Lebanon City Schools not yet Available)
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C HOWTO . o . |
. USE STATISTICS Statistics can document the need to develop group homes;for
3uven11es. except1ona1/ch11dren, or handicapped~adu1ts Remémber .children grow
« “up. By planning a commun1ty can create settings assuring independence of han-
‘ dicapped citizens. Statistics can document a need for a Bfg Sister or a Big
,Vi*Brother volunteer program, a one~on~one volunteer program for hand1capped youth,
a teen employment agency, or other pressing unmet needs
- TEST o While gathiering information from the ‘juvenile judge, ask how .
'_.' : gg%L . ‘ ‘many youths were dxsmissed thn\a-leqture rather than being placed |
'53 J!bn probation during'thel1ast six months or year. wnuld,tﬂe Jjudge be wil]ing to'
| try volunteer friends for youth -- a volunteer dejinquencyprevention programf i
' PLANT . - A slide Shon on group hemes for the handicapped Was shown to
| Zggq - the_Rotary and Civitan Clubs. Motivated club members joined a'board )
: ‘planning a group hpme; “Alfime to Learn,"‘a film about the Todd]er Research and
' ; Intervention Project at George Peabody College was shown to the JayCees, the .
-,Business and Professiona] Women's Club and a parent group. The film shows a pre-.
| ~school program for. deve]opmenta11y de]ayed and, normal]y developing todd]ers ‘It
eeals with the fee11ngs of parents and professionals in the field of menta] retar-
dation regarding the type of information usually given to parents who have just
discovered they have a mentally retarded child. The parent group 1ncorporated and
‘planned a ch11d center for average and exceptionaT preschoolersa !

WATCH . Civic c¢lub presentat?ons and artic]es in the newspaper pub11c1ze‘\«‘
e 'é;owﬁ ~_ and promote the Child Agent s office. They_permwt you to establish
'_vcontacts with people who are involved in the community. They remind e]ected

_ foicia]s of’your work. You may be able to 1nterest clubs in future projects
addressing a specific unmet need of children. The bisgest payoff is seeing your

work help speeific children and grepps of children in the community.




. | - . ~9-
At the start*of this book]et we described you 4as broedcasting
the “ChiIdren and Youth Forum‘" How do youaknow whom to interView?

Ne developed two too]s that provided us with answers. They
are a directory of services and programs important to chiidren and a iocai County
Agent s boerd The. first enab]es you to gather accurate_information on currentt_

'-eservices end progrems, meet program. directors, and compile a iist of chiidren $

f pressing unmet” needs. ‘The-second, a board, can be the structure which selects,

“ deveIops, and operetes volunteer projects which meet unmet needs of specific [
- | children and groups of children in your county

\STRATEGY . ' : |
"\ The strategy which links the two is this As you gather in-.

formation for the directory. interviewing agency and program personnei, 1nquire
what each person thinks are the most pressing. unmet 'needs of children. ~Start a
1ist of unmet needs. Each time you ask a new person this question, show your - ‘f&' |
list. Add their information and items from your perspective to the’ list of unmet
.'" neaeds. Use this 1ist,\elong with suggestions on how to meet the needs, at.your

 first boerd meeting. Your board will then/select two‘or three top priority_needs.
' { Aioomhittee to develop and implement a‘program for each of’the'prioritized.needs
can then begds to work. Together you will labor toWard so]utions. |

. L
r - .

KNOW

WHAT If you have never set up a board with working committees, find
YOU
WANT. " - one in your aree The Boy Scouts, Associations for Retarded Citizens,-

and the Girl Scouts usually have good boards. Meet the. board president and request
an opportunity{to ettend’meetings. Cultivate this person'turget ideas and hints

on how to make boards effedtive, how to get committees working and keep working,

and how to handle personality problems. g A\ '
CIwoLVED . - | |
PEOPLE g If you are starting new in a county, talk to people who deal

v.directiy-with'young people (teachers, probation officers, juvenile



'1nvolved in establishing a County Agent board.

. ’ ¢ - - . - . t
-10- = - o

~ -

court officers, social workers, special education teacKers, ART members, group

‘home‘parents) Ask them for names of. people in middle to ‘upper management p051t1ons “..

. whe wou1d be- good for the County Agent s board. You want the best, so ask the'best. -

We found it immeasurably helpfu] if the county judge or someone mth mﬂuence is

- ]
L

A workabIe board structure may have three sections the policy:

; board the working board, and the money board

ORGANIZINE T o 7
SOARD : The'gg]ic! board will assure community goodwil] and acceptance -

of the County Agent for Children. ‘Mémbers w111 open doors provide ’

1nformatien on how to get things done and recru1t friends as vo]unteers Two key

.memberS"cen be the county judge and an attorney Get successfu] community leaders

.comm1tted to youth and committed to dealing with youth problems to recruit po11cy

,bourd members with you The county judge or president of ‘the Ioeal association for'

retarded citizens can do this Here is a diagram of your local County Agent for

Ch1]dren.Board. Stage One.

L

T _ ‘ '
P Chairman o ' ‘ S
” S S of :
, ~ Board
, - \(County Judge?)” »
Secretary R | L » '
v T T T T T
President Minister | School Mental Government Government Business  ARC .
of . | Officials Health-  Official  Official  yorld  President
Another o ‘ |
Volunteér ' LaWYéT (Magistra tg?)
Program |
~
/
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SOLID D - S ’
PEQPLE . Your president is an important person (S )he needs to be skilled

¢
and powerfuI The president w111 recruit the other 1n1t1a1 bcard members. Seek
o representation of rade, money, church groups, education, government and power beh1nd
poiftical persons for board. membership.” Good tuck!

If you are startfng from scratch, build your board w1th so11d

~

respected people in the ccmmunity As you meet peop1e and get to know them, cultivate

;friendships. cn11dre§§have unmet needs.

WORKING | | ‘ | o L
BOARD . The working'board is composed of titizens that are willing to
"',donate their time and effort for young people. These persons are the :;;Ds ahd

the leadgrs of doers in your county Each_time~y0u recruit a person to wdrkon a
projéct‘ 1f they grab hold of the job"eievate them to yodr board. Working members
“are recrufted hy 1dent1fy1ng persons and groups who have special 1nterests relating
to childrep and have done good jobs in other volunteer programs. ‘For 1nstance, we .
found d group of ten people who wor ked unsuccessful]y for two years to start a B1g
.:f - Brother and-Big Sister Program. -We Tocated five church groups that 'tried to start
- acity récreetibn brogram. The 1eaders of these'groups were contacted. . New strate-
 gies wefe developed, and the leaders joined action working committeeé‘of the County
dAgent’boardﬂ ‘Here is ;hewdiagnam of your board whidh has expanded to incorpdrete

working committees. ~
* Chairperson

«

Secretary B . Program
. X Finance Chairperson
I ‘T Fr b b . : L~ '
A1l Stage,.l Board Members Plus: } Advocate Teen

Program : ' ‘ . Employment
Committee Program

.« ‘Chairperson.  Group Committee

) ‘ : ‘ Home - Chgirperson
, Committee .

Chairperson
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MONEY - "

_BOARD The mgnez board~may'teke you the longest to get. People who nave )

e

fvo1unteered time to community proaectstrai51ng money , 1f approathed by the right
person, will také on .one more job. You don’ t need many peopie on.a mohey board
A few people very high in sociai circies and the power structure are enough to
: _make your money board effective A few peopie Can-raise a lot of money by C°"“,
‘tacting small groups of wealthy persons in the community Anothér method, small
‘cost fund raising projects can-also be successfui Your persona] style and how
. you want to spend time shouid determine what~route you take T
| Child Agent Board Stag® Three appears below. It is‘orojeeted .
'to serve as a state 1eve1 model to which membership is an hd‘or as well as ydur |
final county model. The key to continuity may be securing a president who is a

money power within the state. Boards ‘can take many forms. Perhaps some of these

| {deas wi}l prove effective 1n your 51tuation

President .
L ‘ : ~
- T : ‘ Chairperson
" ™ | of .
: : Board
R T —T ) .
V.P.. VP, V.P. . V.P. Secretary and
Media and” ~ Program Manpower " Finante  Treasurer
Promotion Commi ttees Resources o :
. . . (Recruitment) ‘ . -
‘ S | . | N '
1 T T ] i I T 1 A
~ Stage Two of Board Intact
~ ONE | . ‘ - 7
ON . One key strategy in working with-your board" ts to get people
- ONE

committed to other peopie, not to you. There probabiy wr}kjg
'personaiity and theory ciashes on a board. Committees are good forfg;jting\m

. things,done or keeping things from. getting done. Your job as § Count Agent

' .
L2 N -
. - . . &
. (V) . . .
. N .
- . . . , A

oo |

-." ~
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o for Ch11dr@n 1s getting your committeee and volunteers to work

Volunteers bring certain skills with them You neéd to: knoﬁﬁ%ﬁ
A whet ob111t1es end ski]Is ane,meeded for a part1cu1ar JOb Try to pratse a person $
strength and help them with their weak spots. - . L a

ra ) '
. Your job may depend on how well you and the chairpersoh agree '

)

- on the struoture and goels to be. developed by the board 'A,yes o board that _
v/f“\\.does not make key- decisions will not do. Give your board opportunitaes to fuss .

and fume. to reject non‘key issues, and to fail. "You need a working board not

a puppet board whose strings are being. pul}ed Decide what your key issues arek d
- 'f Get these through your board intq working committees.' Here is a suggested pro- T
' :cedure.-_ t o ) | e

hBOARD Before a8 board meeting, djscuss one-on-one*the key 1§sues with'

PREPARATION

eoch board member-. Try not "to mait agendas. Personai’tontect pre-
pares each board member and gives you an opportunity t se]l your

ideas. . You will receive both negative‘end positive responses .to 1ssues.

petermination end f1ex1b11ity w111 enabIe you to work out solutions beforé the
‘board meeting. . R A |

Next meet with the chairperson, '(S)he w111 conduct the meet1ng

bl '

Brief the chairperson on yayr work .and together fxna11ze an agendqr Give every

person, your chairperson 1nc1uded, credit for knowing how to do things Agendas .,
then distributed’ at the meetiﬁés ‘Let ‘members argue over 1nswgn1ficant issues.

,'If you have done your home work, thre‘jut of four key issues will be decided as

ou have to decide what the key 1ssues are. A

you want, 'Think eheed " Be specific

The board must be 1nterested and committed or else the work wxll not be done

L

. BOARD . _ N | |
BENEFITS ~ . Board members can arrange 1nvitations to address civic clubs;

o

1ntroduce ' You to the busrness community, and lessen any. stigma ' o

- Y

)

b
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federaT ?unding creates 1n ar rura] sett1ng At your request, board members will

o : "‘ N
also 1dentffy (three) of the bsst p0551b1e volunteers they know .and help you re-
cruit each one for projects your working comm1ttees undertake. The bcard-may‘have
to assume responsib111ty for. fundlng your Job
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‘ B}RECTOﬁY "HOW-TO"

Metropolitan areas often have community service councils which
produce yeariy directories Most rurai counties neither get urban directories or
have iocai directories Directories contain 1nformation on’ what is available,

uhat the cost is, who~is eiigibie, and whom to contact ~Some services are

- .avsiiabie oniy to county residents. Others are offered on a regionai ba51s

‘g=Some service coverage extends to out of state residents

If there is no directory in your community iisting programs,
services. and organizations important to chiidren, compiie one. You will estab-

1ish working reiationships with most programs and individuais important to

_.chiidren by providing them with a usefui tooi You and others can use this

" document to 1ink the unmet needs of children with-resources. The job gives you

| an opportunity to demonstrate your competeﬁgi

¢

HOW ‘

Egv LdP o _We set measurabie obgectives to reguiate information gathering,
ELOP K

' 1 ‘That is, each week the County Agent for Childrenaims to contact three<-

;organizations or agencies important to children (iocai state, or federai). three

' programs important to chiidren and three or more individuals important to chiidren

The process we used was personal interviews. with information

"recorded on simpie forms A sample of the forms,we,used_appears on the next pages. -

SAMPLE

- L ,
ENTRY i ‘~The directories should contain a wide variety of accurate
information, an understandabie table of contents, and concise pro-
gram information One -entry read: o S ‘ .

Tennessee Library for the Blind and Phy51caiiy Disabled
500 Centennidl Blvd.
Nashviiie, Tennessee 37209

~ Proyides free reading materials and talking machines through entire state. -
- ETigibility: blind and physically handicapped - all. ages. 8:00 A.M. to - .
* 4 30 P.M. Monday - Friday Cost: none. Eontact: 615 - 741-3915. .



v &
', DATA ON INDIVIDUALS |
i -~ IMPORTANT TO CHUILDREN
s oo -
" RESIDENTIAL ADDRESS: o RESIDENTIAL PHONE:
© CIVIL DISTRICT: < ' B OCCUPATION:’ | o
~ POSITION: X o BUSINESS ADDRESS:
" -BUSINESS PNONEi___ - - _ BIRTHDAY::
* MARITAL STATUSa‘~_ _ NAME OF SPOUSE:.
NAMES AND. AGES,. OF CHILDREN. i L
_ -
EDUCATION: R e )
~ RELIGIOUS PREFERENCE :_ ‘ POLITICA® PREFERENCE: . _
CIVIC ORGANIZATIONS/OFFICES HELD: - CHILD INTERLST GROUPS:
1. LIONS CLUB "+ . 1. TRAINABLE MR
2, ROTARY CLUB ‘ - 2. EDUCABLE. MR
3. KIWANIS 3., LEARNING DISABILITY
4., JNYCELS' — © 4. FEMOTTONALLY DISTURBLD
5., CIVITANS_ . 5. CRIPPLED —
6. WOMAN'S CLUD__ N “6. VISUALLY HANDICAPPLD
7. GARDEN CLUB g 7. DEAF/RLIND
8. PTA T 8. DEAF |
9. OTUER B . . 9, HARD OF HEARING
: 10. SPEECH IMPAIRED
INTLRESTS/VOLUNTLER ACTIVITIES 11. NON-IIANDICAPI'ED ,
o 12.-PROBLIEM DIG STURBED
1. TRANSPORTATION ~ 13. LOW 5ICONOMIC
. 2. TEMCHING___ - © 14. OTHPR §
. 3. DIRECTING ’ . . .
-4, COQUNSPLING__ - . thnILn ACE INTLREST GROUP:
5. ASSISTING v R j —
6, ADVOCACY_ ~ o 1. 0-2 yrs. -
7. Q'I'HER 5 B R ’ 2. 3~-5 yrs, :
, _ 3. 6-9 yrs.
INTERESTSJAREAS . ' 4., 10-12" yrs,
o S R - 5. 13-18 yrs, ~
lQ,MUSIC . . ! N ) n 6.: lQ-QVRR '
2, ART_ | ' _ . . AR
3. PRAMA - - | 8.- MECHANICS
4y SPORTS - 5 - | -~ 9. ACADEMIC
5. SFWING | 10. FARMIWG
‘6. COOKING _ 4 11. OTHER. -
7.. WORKS1IOP | ,
24



. | » ' '
| . DATA ON PROGRAMS
|  IMPORTANT TO CHILDREN
© NAME: R — \
SPONSORING ORGANIZATION:_
BUSINESS ADDRESS: __ i L __ BUSINESS PHONE:
DIRECTOR: ____ R
RDSIDENTIBL.ADDRBSS.' . - RESIDENTIAL PIONE:,
. CONTACT PECPLE: | | |
SOURCE OF FUNDING: . BUDGET PER YEAR: _
PURPOSES. OF PROGRAM:__ - - | -
'SERVICES OFFERED:_
 ASSISTING GROUPS, AGENCIES,

. ORGANIZATIONS, ETC.: _
o NUMBER OF PERSONS unRVED: 5 __ POTENTIAL ELIGIBLE:
. LENGTH OF OPERATIONAL TIME (IN COUNTY) ) L~

. POTENTIAL WORKING RELATIONSHIP WITH
. COUNTY AGENT:
N ‘ 4
\ N\ o |
; | ~
, i . e
%
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Nhile‘gathering th1s information be sure to request appl1cat10n

\v

forms for your office files.
USEFUL: | | -

“‘.k‘ﬁROCESS o ’ Acquire as much 1nformation as you can in person. While ye-

-

cording the direotory 1nformation, inquire of each person‘wh\t*(s)he'
thinks &re~the-most<9ressing unniet - neeos of children in your county Start a Jist

.*:of uﬂmat‘needs and each time you ask a new person. this question show them thé 1ist

- ‘umrs

The agenda for xour first board_meetvng §hou1d include this 1ist of unmet needs along

"with possib]e solut1ons Your-board then selects and priorithes unmet needs on

.i'federal. state, and local agenoies. .

..l
-

‘Nhicﬁgyou and they w111 work. I A T

».

Use the.informetion gather?ng fohms to establish persohal con-
tact. Avoid mailing your information forms. Plan hou much time you will spend
each week on the directory It 15 a good project to complete within the first six
months of work. If you can get a committee on your. board to comp11e. alphabetize.
and write d1rectory entries you w111 have delegated a time consuming job. It s
a specific task to hand a person who saysyg"Te11 me what to do and I'11 do it."

Transfer resoons1bi1ity to your secretary for period1c verifi- .
cation and updating of all information in the directory.

HAND

-~

- DELIVER . Persona]Iy de]iver as many directories as you can. Personal

N .
\~contett is the name of the game, but you won't be able to reach everyone People

you_oan't reach should receive the ddrectory ‘with a cover 1etteruexp1a1ning why

- 1t<was'GOMpi1ed. hbw'they might use it, and who elsé has received copies. Don't

‘forget eJected officials, as well as parents, interested citizens, civic clubs,
/ 1

BN

-
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| " How can _you best use your t\ue? The main obgective is to
5.-« Ahelp meet the unmat néhds of chiidren \You need to use all available resources.
' You can successfuliy spread the word about unmet needs and
help the communiﬁy geﬁhan atcurate picture of what is happening localiy

,‘; = and’ areawide to enrich the Tives of chiidren One effective strategy is to

? 3,

';daveiop a pubiic service radio program

| | You can use pubiic service broadcasts effective]y to
RADI0” 7 | .
PAYOFFS - ~ create a ngdtive Image of the Chi]d Agent office

establish positive RAPPORT with public officials Lo

. publicize programs activities, and-persons promoting the
~health and happiness of Chiidren -- incre351ng pubiic :
awareness. of local services

focus attention on problem areas and,

develop awareness of 1.0CAL CITIZENS who are DOING SOMETHING
about problems (teens working .at summer camps for the handi-

. capped, private kindergarten programs admitting h?ndicapped
preschooiers, etc.), o

‘ As a €h11d Agent, you will be learning, learning, learning.
Lﬂ - If a youth with cérebral palsy has the courage to waik without that metal con-
traption, sureiy you can put together -some radio programs. ‘The foiiowing steps.
| will help you initiate and deveiop the radio show. |

7. Make 1ists of peopie who help with problems of chi]dren
.and famiiies

b E

K D TS P List all elected and appointed officials and what they
, o " do relating to children and’ youth

| EXampTe: County Judge ~-- helps and advises famiiies with
| problems, handles commitments truancy, adoptions

-~

Sheriff -- apprehends ahd jails, assists and

A protects
. G | Y]
) - "’3 ™ N ; : e [
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roo o fPolice Chief - hired a youth officer
| o Schoo] Superintendent -- adm1n1sters public education -

Coun Court Members ~--budget for youth programs,
public™health, welfare (Who is chatrperson of health
and welfare comm1ttee?) ‘

State Senator and Representative .- help get services
. _ , ; and information on request . L

Mayor and City CounciI - budget recreation and other "'
youth-reIated programs : _

b, List government agencies, directors and case workers and how they
~ impact children. .

Example: Public HeaIth -- clinics, home visits, identify, refér
children and families with problems (crippled childrens'
services) _ S |

P . | | o Firemen -- ffnd'peopIe |
. S .j - Housing Authority -~ concerned about- children and
Tl . o S J‘fam11ies 1n the projects ' _

Mental Hea]th Center -- counse]l with fam111es. teach
_ . : parent communication courses, medicate: citizens re- :
o~ e o ~turning from mental hoSpttals

Human Services (Welfare) =- direct service, food

- e E stamps, Medicaid Medﬁcare, foster homes,-chiﬂd
h o abuse, etc.- ‘\‘v . PR
" Employment Seourity - hand]es youth emp}oyment. CETA.

Social Security Representative -- hand]es Supplemental
oSecurity Income applications for the disabled -

Community Action Agency -- intervenes in income-related
- problems, identifies children with multiple home problems,
. and- provides - transportation to hospita1s and adjacent
urban areas -

ST o; List aTT civic ¢lubs and professional organizations and how they
: : 1mpact chi1dren and youth in your county.

' ) Example: Rotary :- student exchange programs |
'Tgc o JayCees -~ dollars for handicapped projects estab11shed
- first group honie .in Tennessee for previously
institutionalized youth governmental train-
ing for teens
K1n\h1§‘—- national: goa1 Tearn1ng disabtlttwes
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Civitans -- suﬁgort programs for chi1dren descrxbed
, as mentally retarded
Lions -- sight projects
Medical Association --
Bar Association ~-
Teacher Sororities --
Fraternal --. | s
write.a letter to the station manager but do pot ma11 1t The letter
should present your ideas for a public service show intended to be in-
formative and 1ively. VYou will talk with local and area experts who

- are enriching tife lives of children. Include some suggested topigs

and_interviewees. We found 1t crucial to stress local citizen par-

ticipation. . Would the mayor's wife tape a show? Scan the chart of

~ program suggestions on page 22 . Suggest alternative formats: pre-f

taped or 11ves ‘ten mfnutes or twenty-five minutes.

.~ Hand-deliver your letter and meet the radio station manager Be

prepared to spend from 30 seconds to 30 minutes meeting him. Do
not expect immediately scheduling of your show. The manager-may
want to think it over, discuss it with the station owner, and get

- a general feeling for your reliability and flexibility. The manager

controls the microphones, keeps a federal log listing all information
that 1s broadcast, and runs the business. He schedules programs,

dectdes how long they are to be, and handles complaints. According

to law, he must a11ow a certain number of pub]ic service hours on

‘the air.

Expect reHab‘lth, ﬂexibﬂity, and gromptness df the manager, -
His business is to get informdation to the public. He does the

- best he c?n to produce relevant and pleasing programs CXo) advertisers’

commercials w111 réach 1arge aadiences

~ When the station manager decides to give Children and Youth Forum a

chance, be sure- you.understand-your taping schedule and what he
expects from you. Do not expect prime time. If you have a choice °
of time, remember Saturday mornings when peoplé are getting ready.
to do their marketing and store owners.are setting up, is a popular
1isten1ng time in the country.

.. Spend time in the studio and meet the staff. There is an announcer

who will plug your program. Give him/her a 3 x 5 card each week

- reading: .
' "The County Agent for Children will be talking about
__with - (day of the
- week) at (time) | !

Periodically phone or stop by thé manager's officé‘to ask him how
he thinks the program is going and if he has improvement suggestions.

-~

. ‘ . : ¢
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s P Preparing fon the show is fun. "First se]ect a general theme to

work with for a month An example might be Testing and Your Chiid What tests

- are be1ng used? what is the apprapriate use of test results? Then locate local:

. or area persons to approach for interviews

. ,f, : Examp1e A local psychologist who works with tggiiiﬁjf{ system®

e - and ‘mental health center to discuss t

© A 1oca1 guidance counselor negarding vocationa] dec1sions
and vocational tests |

., in the courts

P

A Tocal attorney to discuss adole::7nt testtng and rights

| ',A neuropsychologist to discuss epilepsy tests
After you determine where you are gping, your next task is to line up
~-the people who witl get you there., Individua]]y approach each person you wish to
‘Hnterview. Let them know you think they are doing something that is enriching the
1ives of ch11dren and you would like to chat with them ona radio show Describe

your format. It is pretty straightforward. Flip back and read the fxrst page of

© . the book]et. Some people w111 need encouragement, while elected officials basica]]y

welcome the opportuntty to address the public Dtscuss the topic area with them and
their expertise. Ask them if there is a parttcu?ar issue that they definitely do

not want to d1scuss on the air and assure them thiat you wil] foltow their wishes.

. SUPPORT -

YOUR : - After this meetxng, write out five or six questions you wxll use .
RADIO

GUEST ‘ during the show and get a copy of these questtons to the 1nterviewee

N fue;’ . " This wil? give them time to think, give them something to hold onto '

s.-k\ o

‘1n front of the microphone, and gives you a program outline ~Ask them‘not_to write

out responses to the questions If they read somethxng written, the progham may he
flat. | |
PRQDHCTION

| HINTS ' Pub]ic service air txme is on AM and. FM. If you tape, the statijon

manager may- start playing the tapes on both -air waves. If
o ! . . ) .

«

) ,
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your prograﬁ‘is‘aired bﬁ M, suggé§tﬂ30-second short information "
.Spots on AN, | |

Prodyce 30-second information spots on a Séﬁinute Tength tape'so'they'can
be run and re-run without a weekly tape session. This will save -
you time. | | , |

" Do not be surprisedfif ypd'find yourself in é studio puShing buttons.
* - Radio people are very helpful. After you are shown how to run a :
- tape machine, draw a map of the setup. Bring the map each time to

the radio station. A1l the knobs, dials, and meters will not confuse

“you 1f your map indicates what the setup should Took Tike to record.
. 1 you Ha§e,a€week1y 3- to SQmjﬁuté spot, pIugiihé_paop1é Qﬁq tbpic-' .

of your weekly forum. =~ _

Listen to }cur show'~~“1f it is not live -- and:évéluété‘yduf-per~

formance. This is a w become aware of whdt you are doing that
4s effective, and what’you may be doing that is not effectives
. f\‘/,__ . ‘ o A

Radio allows you to be creative, learn a lot, and spread the word.



COUNTY AGENTS FOR CHILDREN - RADIO PROGRAM SUGGESTIONS

TOPIC AREAS

" POSSIBLE RESQURCES

‘"Educattona1 Services fbr Handicapped Children

Special Educat1on Dxrector P., Super1n-
tendent

, 'Téa;hﬁnngEur ThITd to Read

Teacher, Spec1a11st in Reaatng, PubT1c
L1brar1an ‘&

Juven11e'du4g§. Legal Services‘—Lagyer

Local Banker

EET1drens'<R1 hts;gnd Legal Resources.

Teaching Your Children How to Handle S$$

What s the: Group Home

’ ’, Deve1apmental Center for Handi-

4 capped Children o~
‘Sheltered Workshop e
-Adult Activity Center

Program D}rectors,“Staff, Residents *

Foster Grandparent

| pertence As. A Foster Grandpgrent
unteer Youth ‘Activities
nst

~ Candy Striper, Camp JayCee

ireaming 1n a ﬁrivate Kin&érgarten

~ Resource Teachgg_and P. of- “Average" Child}.
{ in -Program

Mental Health Counsg]or and P.

__Who Cannot Hear

— o

Local Experts, P, .

: Cerebral Palsy
Epilepsy g
Down'’s Syndrome’
-Autism

" [Parent Effec tiveness Training . |
. | HeTping the Chid:" Who Cannot See o

1 Nearest Expert P

. Civic Club Chairperson

‘ ¢ . P
- * ) "

-

. Learnin Btéghilities :
Adoptfon - Facts 3 Fgction o e .
Foster.Homes - The Need {h. - County.

Ne1fare or Human Services ﬁépartment and_

Pr1vate Agencies

|-chitd Abuse End Ne?lect in - — County
' C hea ervices, renata are,

PubTic Fealth Department, thsu:ian,
Dentist

. - | Dental Care for Preschoolers, Immunization
. [ Bood Nutrition for Your‘F?ésch001er AR

Health Depértment Phys1c1an Hosp1ta1
Dietician

T .

School Teacﬁer and Counselor

|.Food and the Sick Child
_ an §o Eesﬁ Your Child in Schoo1
] an You Do About Quarreltngi

“Mental Health Center, Pastor. .

* I'What Do Yeachers Expect Fron Parents?

.Local Teacher

4 Stamp Program)

uvendTe DelTnquency -- Tauses and Cures | Juvenite Court dudge and Probatjon Officer
Tgo » Clothing, helter -- Where to Find Welfare Department and 0. E-O ffice
{Them -~ | | B
rivin e Under the Influence Police Chief, Shervff, Gen Sessigg Judge
[The Right to Good Nutrition (Local Food Welfare Department | T

1 DBru Abuse and Your Child

B
Police Chief

eveloping Positive Attitudes in‘YOur |
Children Toward People Who Are Different

Pastor, Menta]vHéa7th Center Personnel...

“Local High School Leaders-

What ____ " County Can Do For Its Youtr
What Communities Can Do 1o Reduce the Rate
of Institutional Reliance for Kids With
Special Needs

Child Agent, Board Program Chairperson...

Your Child's Deve1opment
Ages 1, 2, and 3 °
Ages 3 to "8
~Ages 6 to 12

’ School Teachers,

Nursery School QOperator, Kindergarten,
Communi ty Co]]ege Faculty, Local Expert,
, Youth Group Leaders..

How to Discipline Your f%i?d (Devé1op1ng
| Appropriate Behavior)

Local Expert -

Headstart

P = Parents -

. Teachers

L4 \. ’
Jé} . . N
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; - $g£g¥' " : Chi]d Agents re1y heaviiy on good working reiations with agencies,
LUNCHEON programs, and citizen groups who impact chiidren and youth. One of

the best toois we deveioped was a monthiy dutch- treat “Tuncheon where people share

‘information on their programs, services deiivered, and probiems ehcountered Once

; ;"Vs 'deveioped, a consortium has rewards for all’ participants It can produce tangibie
products and probiem—soiving opportunities Attenders in an informai social -
setting update themselves on the constantly changing information of program and

. service availability in their community whiie establishing personai contact which

can open doors to'ciross system activities. ; S )

- OVERLAPS  These activities can 1ead to the elimination of gaps in services
- OR- Lo
GAPS - . Frofegsionajs are not usuajly co fortabie taiking about gaps - We

-.taiked about overiap ihitiaily But it is the gaps. in services and program de-
veiopment to F111 these' gaps that Child Agents were primariiy.interested in.
SYSTEMS _". , .As you talk and walk your way through the county gathering
CONTACT . .

’ information for the service directory and the list of unmet needs

- of chiidren, ask youseif "whose concern is the broadest for chiidren and famiiies?"

“Hho is in contact with or working with the most groups or systems in the county?“

¥

SEEK : .1 We did not find ‘one group that did not interact with other
LUNCHEON. .

: CO-SPONSOR groups. We found that Weifare (Humian SerVices) ciients and as a’ * -
resuit, weifare workers. have contact with almost every other system in the county ¢~
1ega1 educationai, housing, reiigious, buSiness, local and state government This
agency s local management spent time in ‘the county They were interested in co-
grdination of services.

Human Services is estabiished financed in part by local courts,

and is a channel for state and federal dollars -- specifically federal Taw Title XX,

* services for the handicapped. Child Agents approached the director'of Human




-
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Services to co-sponsbr & monthly’ consortium for profeSSTOnals and concerned

A

citizens 1mpact1ng children. Ne succeeded in obta1n1ng a co-sponsor.

¥30M <. If you find a co sponsor you can split, the organizin :
CONTACT c 1n half. An initia] step is to send out 1etters to an 1nc1us b
_ ltst of agencies and persons impacting children in ypur county Be1ow 1s a
' . S
1ist of'groups we contacted o - J{‘ . | - | o
Probat1oncggunse1ors — - . Sheriff = . - _M; ;:”c‘ ) ,tf' o
Vocational RehabiTitation Counselors.. County Judge - P
Mental Health-Mental Retardation » Po]1ce Chief and Yeuth Officer
. Representatives ' ‘
| School: " .. CETA Staff -
< Superintendent(s)/Pr1ncipals o Director, Chamber of Commerce
N Supervisor, Special Education . Ministerial Associations =
' - Supervisor of Instruction . . " Developmental Day Care Director

Attendance Teacher . . Head Start Teachers .

o Director and Staff:
- Public Health , | :
s S ‘Welfare (Human Sérvices) o t
: Mental Health Center '
Vocational Center—She1tered workshop ;" . . e :
Housing Authority , . : ‘ e
~ City Recreation Department | - .
State Employment Office

»c‘ ’\ . . . - . \

Community Action Agency - . ' Lo L .
FACE Letters are a start but personai contact is what w111 keep . -;r,xc ‘
T0 : ! R
FACE - you: from eating alone once a month. Each person who is-contacted

-
by letter about the luncheon should be reached again in person of by phone.

This ground work becomes a month]y group maintenance task.

PROGRAM if yoys set up a six-month agenda for ‘the group, you can , 'j“f#‘n,
PLANS - R
{t}e back and enjoy the 1uncheon after comg}eting month]y

maintenance task

P1anning will be done An initia1, nonrthreaten1ng Prﬂgrem R

PYE B

 format deals with the problem of service over1ap Agency direttors and/or : ;p“u

personne1 might make brief presentations on servwces for whwch they are reSpohsi— -

~ e

) | bIe. Some. agencies do not know the activities of other agenc1es Chxldnen in®.

~

some programs are not utilizing services avaxlable in other programs Becauéej,
e ¢
of funding changes, some programs appear and disappedr an the h0r1zon L

“““ '. g0
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-, NONTHLY " Maintenance tasks for the first six months include mailing

,CHORES h .
e meeting reminder notes promoting the next luncheon, site arrange-

)

ments - reserving a restaurantsroom, and premeeting phone calls or office v151ts.

Another task is writing brief’news re]eases on the 1uncheons. The monthiy mail

*— ’

B reminder can be developed into an interagency news ietter

We. suggest that there are three stages in a consortium s

deveiopment: exploratory, commitment sorting and ownership

.gT#fECAkﬁif- Each. group-has its own, issues and style. Ne foond that 1f
trt . the sty]e is bag 1unches. program directors and: superintendents

are less iikeiy to.attend. However, a brown bag FAMILY COUNCIL whose members

are, not beffied by confidentia}ity restrictions nor insensitive to their ciient s“-

rights can work on egency overiap on a famiiy baSis. The setting can infiuence

whot heppens during the 1unch§on. ‘He found that circle arrangements faciiitated

° . el partictpents‘ input. Tables in a T-shape promoted a- chairperson S controi

"
o, s
o

B Sl S
T

LY
o

A
\@,/’

| and timekeeper roie. One compromjse‘wos a-U- shapet arrangement Your gro%p

.

".“’.

wiil deveiop s own Style.._ﬁhoﬁg,~;|

LTty .
3 . " - RSP,
t. 8 .

GROUP We found that when 20 or more were present, agency members o
FACILITATION | o
tended to group together. Exchange over salad bowls with new

'persons’was minimized., If it is your style, separate groups the minute they °

come in the door. The more group functions you become aware of, the more tasks
you oan ghare out among attenders.

o “Group development for whatever purpose is a process over time.
You- may find that front- 1ine workers are not coming-eo“fEEN?uhcheon.
- The reminder notes, addressed to directors, might request the re-
ceiter to &Post on the Bulletin Board " Information on serVicés available, ;

questions and probiems encountered: heiping people solve crises are identified

“

' and lived with by front line wonkers To get e.group ‘organized representing

~

o -, 41
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.directors, front-1ine workers, vo1unteers, and paid staff, you may have to allo-

cate two and a half d&&s for preluncheon contacts. ’

') " LUNCHEON | | fThe results of luncheons are tangible and intang1b1e * Indivi-

" "RESULTS
: : duals learn to use the 1uncheon to meet their own needs. Not every-

dhe attends every time. You may have to struggle for attendance at

I3

first.” Lunchepns become self-sustaining anywhere from" six months ‘.'one and a .

haif years after 1n1tiation Attendance fiugtuatgs as’' new groups form, new
Sl , .
‘services are started, or  services cea f“.“ e .
» & P ‘ (‘L m, \".e-‘;‘ .

. WORK AT ' ' The luncheon is a tool. we found probat1on counselors to be
" LUNCHEONS

| steady attenders willing to take on respons1b111ty Group dis~
cussion 1ncreased when the ministerial assocxatxon Joined. -Training

_programs were suggested by attenders, secured by the Chi]d Agent, and conducted
hy'locn1 mental health'centér stoff A proposal was written seeking funding for
the problem fdentified by the po]ice youth off1cer. Differgnt_groups‘produced
different products. o | | ,C:;\\ ‘

S Good Tuck organizing a 1uncheon' R,
i " 3

R ¥

,
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PAMPHLETS, BROCHURES, AND OFFICE SUPPLIES

CHILD . . - | - o
REARING - . Child Agents work to increase COmmunity and individual com-
PAMPHLETS

petencies to meet the varied unmet needs of children. Much "know
)

how" end useful suggestions are ava11ab1e in pamphlet form Chz]d agents have
" made hundreds’ of pamph]ets, each on a specific nurturing concern, ava11able free
We stocked wire nacks throughout the‘county. The best rack site is where citizens
. and parents have time on‘their hands. Hospital wait1ng rooms, - hair shops, and
B ) laundromats were perfect.

”vﬂ;ﬁp} " Excellent pamph]ets can | be ordered for free or at low bulk

>

~ rates from: ' o
PublictAffeirs Pamphlets. 381 Park Avenue. Seuth,
New York New York 10016 | )

o

Super1ntendent of Documents, Government Pr1nting 0ff1ce,

R Washington, D C. 20402 | |
-~ N Publfc Documents Distribution Center, 5801 Tabor Avenue,
£ Philadelphia, Pennsylvania 19120 |
RUNAHAYS : - Child Agents keep a stock of pamph1ets on hand in the office.

A distressed parent whose adopted teen repeatedly ran away, during an off1ce

visit was given "You and Your Adopted Ch11d‘“ Sbe sazd later it helped. We

.also established contact between the child and parent through the nationa1

to11- free runaway Hot Lipe (800-621-4000). . - . -
¥ . T ﬂd' We were de]ighte§ with the bright colors of ghe pamphlets, as

‘wel1 as their usefulness when matched with a parent or chi]d s specific need

A few wg used regu]arTy were Enjoy Your Child Agesﬁl, 2, 3, New Hope for the

“Retarded Child; Parents-Teenege;_Qommunicatibn; and The Unmarried Mother. For

a more complete 1sting of pamphlet materials, read pages 59-67.
BROCHURES . N Brochures presenting compact messages on areas of current

- concern were distributed. The central office developed these brochures by

~




. meﬂonr help Yourself
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preparing a dreft;‘submittinglit to professional audiences for comment end'c1ari-‘

fication, and then trial testing brochures on parent groups and others in the

community. d

Topics-of the brochures included -- Fewards, How to Give‘Them

| How to Get Them Dealing H1th Children, These Are Not ReaSons; .EducationL,The

- Right of Eveng_Chi]d Ma1nstream1qg, Leerning,Disabil1t1es, Your School District's

" Skim them.and read a few articles that capture your'tnterest. In a' few months,

g Responsib111txf-- Educatioh of the Handicapped, and What About Your Child's 1.Q.?

Ne conducted surveys assessing commun1ty response to the

mater1a1s distributed. Survey resu1ts were delivered to the State Department

L of Education. which had contrected with us to print some of the brochures.

The brochures are contained in Append1x D at the back of this

booklet. Some brochures we were never able to print, If you. cad use the 1nfor-

.

. ’ L4
OFFICE , Materia]s of vital 1mportance to gather: in the Child Agent S
HATERIALS : X
office include directories and annual reports We requested from -
; each department of state government (and recewved) directories specifying ser- .

vices to children and youth. we also secured a Directory of Services for the

Deve'lopmentally Disabled from our State 0ffice of Deve1opmenta1 Disabilities.

State depertments,,upon request; will supply'you-with annual reports. Another

- resource is a boqk of selected laws on children and youth from your State Code -~ -

. Annotated. In Tennessee, this is compiled by the State Commission on‘ﬂdred

and Youth. - S | |
PERIODICAL | Professional journals dealing with specific childhood deveToRc
- ENRICHMENT. o g . |
ment areas are useful for personal enrichment and for sharing with

' -1oco1 profesSiona]s.' At first these journals will be difficult to understand.

te

you will have mestered.the?vocabu1ary and have current information that parents,

3

14
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.They were (all paperback)
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fnals can apply. ’Teachers w?th

exceptionql children 1n their classes avidly read and use ideas in the first

teachers, students, and other community professi

magazine 11sted but often do not receive it. We used the following three

I

, pub]ications. There are other good sources\you may discover in libraries.

| ‘"Teaching Exceptiona] Chi]dren,“ by the Council for Except1ona] Children,
1920 Association Drive, Béston, Virginia 22091 \ L

"American Jourpal o HMental Deficiency," by AAMD, 49 Sheridan Avenue,'
~ Albany, New t‘iﬁ 219. S _

"Amerdcan Educetion,“ by u. S Office of Education, DHEW, order from
gupgringggggnt of Documents, U. S. Government Post 0ff1ce, Washington,

~ We relied heavi1y on a few books for our and the consumer s use.

3

‘THE. FIRST 12 MONTHS OF LIFE, Princeton Center for Infancy and Early -
ChiTdhood, Frank Caplan, ‘Editor, Grosset and Dunlap Publishers, New York.

‘ NEW DIRECTIONS FOR PARENTS OF PERSONS WHO ARE RETARDED Robert Perske,
Ab¥ngdon Press, 201 StE*Avenue South, Nashvi11e, Tennessee 37202

- RIGHT TO CHOOSE, Nat1ona] Association for Retarded Citizens, P. 0. Box
3105, Ar1ington, Texas " 76011 '

BASIC RIGHTS OF THE MENTALLY ‘HANDICAPPED, Mental Health Law Project,
175|‘M Street, Washington, D. C. 20036, published 1\53

RESPITE_CARE FOR TJE RETARDED, U. S. Government Printing Offxce,
Nashington, D. C 20402.

GROUP_HOME, ONE ALTERNATIVEe Human Policy" Press, P. 0. Box 127
University Station, Syracuse, New York 13210 e

FILM : Free films are availab1e,at State Deparrment of Education re; .

 RESOURCES

source centers and area colleges or universitiés with early child-

- hood education or deve]opmenta1 programs Unjversities usually have a material .

center where‘you can check out fAlms. found particularly useful two films.

"Those Other Kids" e;p1eins the histo®y of educational rights for the handicapped

child 1n'Amer1ca and was obtained free. ""A Time for Learning"” is available from

_ the Kennedy Center, George Peabody Co11ege ine Nashv1TTe, Tennessee 37203, and
documents the benefits of preschool programs for hand1capped and average ch11dren.
The rental fee 1s $35.00 for two days.

v i -
< »
. U/
- . Rd
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~Two how-to guides of” great igiportance are:

v HON T0 ORGANIZE AN EFFEQTIVE PARENT GROUP_AND MOVE BUREAUCRACIES FOR ;.

PARENTS OF HANDICAPPED CHILDREN AND THEIR HELPERS, Coordinating Council’
. for Handicapped Children. 407 South Dearborn, Chicago, I1linois 60605

‘ AVENUES T0 CHANBE, (Books 1-4), Citizen Advocacy for Mentally’Retarded-
ren, National Association for Retarded Citizens, 2709 Avenue "E" East,
P. 0 Box 6109. Arlington, Texas 76011 . o

'\;‘
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~ APPENDIX A

. _ CHILDREN AND YOUTH FORUM -- JUVENILE RIGHTS

A: Good morning. This is Abbie Steele, the Wilson County Agent for Children,
+ oh WCOR FM's Public Service Children and Youth Forum. Last week, we started a
series called “"Testing.” 1 talked with Charlie Yeargan from the Mental Health
Center on types of tests given to children and youth; how parents can usesthe
results of tests and related information. With me today is Bab Rochelle, our
County~Attorney and Attorney to the School Baard., His presence also enfiches
the lives of our ‘children. Hello, Bob. g C -

Br - Good morning, Abbie. - |
A:- - 'fodéy we ;ill,Eé,taikingabout.reéiity tesiing’~— juvenile rigﬁts and the
courts. A - | | : -
. . B I'undersfqnd that 1as£ word.
A:r ,ﬂ _Court?. 0.K. I'd 1ike to-start out simply: How does a juvenile get into.

court? If I understand it, there are two kinds of groupings, delinquent be-
havior and unruly. Is that cerrect? ‘ : ¢
B: Yes. An additional grouping relates more to financial ability. I think
the place to start in juvenile law is in 1967 when the United States Supreme
- Court handed down the case of In Re Gault. It came out of Arizona and pointed
- out the way the law used to be. The Supreme Court set new guidelines and .
really started people across the country to thinking about what rights does L
a minor have, ~ . &7 SR . _ - :
A: - In preparation_for talking with you, Bob, this morning I was looking ‘over
my notes and I said, 'Well, all I have to do is familiarize myself with the
fonstitution of the United States, to begin with. - T -
B: - Not hardly. We had a Constitution of the United States a long time
before 1967, and 1967 is really the cutoff year for juvenile law in the
Gault Case. There a boy had made an obscene telephone call. _The sheriff °
,Ppicked him up and put him in the.jail. The parents were looking for him a
day later and found him in the jail, and were told, 'Well, you've got a
~hearing tomorrow." They didn't tell what the tharge was or anything. -The
_ hext day they had the hearing -- no counsel preéent -- and the boy was
sentenced to.reform school. The Justices of the Supreme Court five out of
nine made what might be called a revolutionary-ruling in juvenile law. They
held that a juvenile is entitled to the same basic constitutional rights
-that an adult is; that is, entitled to notice of the proceedings and notice
‘of the factual allegations which he is alleged to haye committed, which
‘would make him a delinquent child or unruly child. o o

: . .
A: In other words, it's not a Secret charge.

B: | Right.  In this case, he didn't know what the charge was. "He'd been
talked to quite a bit and had a general idea about what was going on, but
 his parents had no idea. So the court hetd, of course, that he did. have a,
right to know the specific charge against him and a general statement of the
factual allegations. . : .
.
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-A:* o - It used to be, in-auveni1e chambers, ghat the youth could be asked to
leave at any time during the hearing :

B:- That s still partially the law, only partially the taw there A minor
" can be asked or told-to leave the courtroom or the chambers while the trial
is proceeding, but only if the evidence about to be presented or to be -pre- °
'sented during his absence does -not involve any al1egat1ons concerning the
- + crimind] conduct or the uUnruly conduct. So, then we've got the right to
ke counsel. Court held Jthat the juvenile is entitled to an attorney and is .
i " entitled to be informed that. if he cannot afford an attorney or his parents

.7 cannot afford an attorney, that one would be appointed for him. Also, on
. confessipns, the rule should be adgainst confessions being admissible.” The
o i rule would be even more stringently enforc Juvenile proceedings. Where

Jjuvénile has been gquestioned prior to going into court, the parents -were
not there, no attorney was there, statements were made. If it was not made
pursuant to the Miranda warnings which govern adult proceed1ngs endﬂuse‘of,
confessﬂhn, then it wouldn't be admissible. :

A - Nhich means that a youth, as an adult, has to be ton what we hea[ on
the T Vor that,"Hhat‘yau say can be)sed against you.' "

> B: 7 , Right The court also held that in the event a confesswon was given
" and it did satisfy the yiranda warnings, then that's not enough. You've
also got. to offer other‘evidence of the offense ‘That's where the more

stringent reqyirement comes 1n - . . ]
A s that more stringent than for an adult? - -
) B: Yes, it. is pnssib]e in a criminal tria] of an adult that the confession

could be the only evidence introduced against him. It's possible.  It's not
~ done very much anymore.  That'!'s not too fashionable these days, and it's just

asking for a reversal on appeal’, but it could still poss1b1y occur. In the .

Juvenile court, according to the statute, that wouldn t be poss1b1e. '

. ' ™

5 - A " What happened to the In Re Gau1t Supreme Court Decis10n? Nas that in-
corporated in the Tennessee statutes? _ | |
B Yes. In 1970, the 1egislature ‘of Tennessée acted and passed what is
' called the -= I ve got it right here if-1 .can find the name of the thing. ~
A: " The Uniform... | "
B: Yes, I believe that's it. The’Uniform Juvenile Code. And 1ncorporated

_ all these changes which GauTt had been dwscussing Another thing which Gault
PR did not get into and thch the code doesn't specifically provide for as far
: \Skes I can gather from a qu1ck rev1ew of it, is theright to a Jury

Accord1ng to the Constitution, .you have a r1ght to a jury in most in-
stances, like a criminal offense, or if it.involves a civil debt over. a ,
certain amount; and Gault idn't get into that; because the question wash't
raised, and most states had held that & Juvenwle has no right to a trial by
Jury. Teénnessee hasn't -held on it yet, but I was reading some other cases
recently from two or three other states. They said, 'Well, that's a4 basic

-~ ’ '4- | ‘ . ! | o | ' ‘ "
. . . ° 4(3;
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" B: Ne11 the right to the attorney comes really at cr1t1ca1 stages of the
' ~\~Jproceedings -‘When you say after 1nst1tut1ona11zat1on, I don't know that the

. B “Right. Well, when I say you've got to d1st1ngu1sh between hav1ng the

constitutional right s Gau1t has got to be looked at-as saying that minors -
are entitled to all of their basic constitutional rights. The right to trial
by jury is certa1n1y one of the mdst bas1c of those rwghts& .

A;” I'm 1earning by listening to you. Some changes in our mobile, transient
society are happeping. Changing 1ife patterns are in effect being reflected
in U. S. Supreme Court rulings and changes ‘in the -law.

B:- Oh. yes, defxnite1y here. Now juvénile courts had always been and I
~guess in some places still are ‘sort of stepchildren. In a more rural society
 they didn't have that big a problem. Pav¥ents,took care of their kids. Well,
as you become more urbanized, it seems like the parenta] or the family
relationship seems to break. down some, and there is a need for the state to
. establish laws to govern ch11dren S behaV1ar and to-govern the parents'
resp0n51bi1ity : . : ) :
A: There are many situations where peep]e need backup services or support,

-~ and- 1 think parenting is one'of those. . I'm concerned about making clear the .
rights of a minor. 1 was jotting down a 11tt1e list and what I could gather,
correct me if ['m wrong, is a minor has a right to an attorney, before and
after he or she has been 1nst1tut1onalized

y law has gone that far. ., .

A: I think it has. I know that there is a vo]unteer project out at Spencer
~ Youth Center and the vo1unteers are doing 1ega1 counseling. -

i

. _«right to it and bezng-ab]e to utilize counsel, I'don’t believe anyone could
*be removed ¥rom an institution merely because the state hasn't furnished a
Tawyer for consu1tation with them after they have been p1éCed in the inst1tu- ‘ \
tion. ‘ , h , _ , . , '

A; 0. K I think 1t S interest1ng for peop]e to know that Tennessee as a
. - state government appropriates certain monies for juvenile defenses. In fiscal
" - year 1974, $35,000 were untouched of monies appropriated to provide juveniles
with attorneys. Juveniles have a right to an attorney. It might shelp some-
body at some time to know that whenever they get called 1nto juvenile court, .
. they are entitled to legal representation ands, if they can't afford 1t there
have been monies set aside and made available for that. [ :

B _Hell,_not(only on the state level, but on the .1ocal level with counties.

The County Court of Wilson County *has recognized this problem several year,
~.and our former Juvenile and County Judge, Turner Evans, had an amount set
~aside for that purpose. 1 believe fhis year a thousand dollards is set aside

for that purpose in Wilsom County, so the counties recogniZe that need.

A: - 0.K.. And I was ta1k1ng to somebody the other day and they told me the
> youth has the r1ght to remain s11en¢ "'

FY

B: Oh, sure,ésure.

.y
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A: That's a basic right, huh?

‘.B: - "Miranda Rulings" on confessions. If you don't have to confess, it
~ necessarily implies that you've got the.right to remain silent. '

A Right. And the right to cro$s éxamine witnesses.
B: Right. THhat's another basic right. S
. X

| And the youth, how does one say this, cannot be put in a position to
~give evidence against oneself? - - | | o

B:  That's all. A]j thbse last three really are tied in the confession thing.

A: 0.K.- Is it true that the state has to prove a youth committed a vio]ation,“
.» that would be an illegal act if he or she were an adult? | .

B: Well, see the juvenile law deals with two things really. I classify
them iMto two major categories. One is the financial and the other one is .
the sort of a .behavioral thing. On néglected or dependent children, where
- there are dependent children, you are.talking about children whose parents
are not caring for them financially. With dependent children there is a need
for the staﬁasto contribude to their wellbeing. And then on the neglected
. --child, because of the relative newness of the statute, there’s ‘ot all that
,many cases in Tennessee. . But ‘the neglected child 1 would look at as a child
whose behavior is not controlled to the extent it should be by the parents.
Then you have this other major classification which is the delinquent or
~.unruly child. And there is still cause, I was taought under the old law,
partially under the old law, and it's still the general principle, that a
Juvenile court is there to do what is best for the child.
D .

.+ A: “ Sure. Let's hope so.

-B: . That's the underlying principle of them all, and you get into it on,

+ well, I would think of a delinquent child as ‘'someone who has picked up the
rock and thrown it through the window;'whereaga the unruly child might not
necessarily have picked up the rock and thrown it through the window, but .
may have...well, 1'm sort of at a loss for words there. .

L

A: '. Repeatedly defied parental...

© B - Yes, repeatedly defied parerital and school authority. Someone who is
headed for trouble. I think one of the goals and primary objectives of
the juvenile court. is not just finding the child after everything has happened,
but, it's also sort of to see the direction that the child is heading in; and
if action needs to be taken, to do it.- If the child needs to.be removed from
the parents' control, placed in a foster home, placed in.an institution, what-
ever, I think the court's looking for the best surroundings for the child.
. & .
A: h Right. 0/K. It's interesting when you talk about unruly behavior. I have
Jjust learned that there were 350 females (talking from a woman's angle) 350 -minor
. . Y _ .

% .
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9 . o
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you're going to take a kid out of school, at least. talk to
~ him know what he' S\do1ng wrong, talk to ‘his parents with

" parents.’

to try to Nork out.things.:

females'institutionalized in Tennessee in fiscal year 1974. Of those, only
80 went up' for delinquent acts. The rest were in the category called unruly.
Truancy, failing to obey a parent, things 1ike that. I kind of pondered that.
It's not as though the women that are being sent up, or the girls are be1ng
sent up,have thrown that rock. It's kind of like a behavior th1ng, isn't it?
From what I can understand, and it's a little strange to me. : -

-

1 find no fault with the concept about the unruly vs. the delinquent if

you've got some place to send an unruly child where the child is not treated
as someone who has thrqwn the rock or broken into the store, or set fire to
something. He is treated as a child with a problem. If there are any

~ Juvenile detention people listening, I would say that they treat all ch11dren

as children with problems, but a place specifically recognized for that. I'm

not know]edgeable about the various institutions that are-available for children.

He11’ let's get ofi to some other areas of Juven11e-r1ghtsg§:j;;:%bout in~
the school systems? . - o~ |

en reflected by statute in Tennessee unless the Legislature. is acting on
it no Genera11y, it said (it was noth1ng earth shattering, unless you just
don't believé in the law at all),but ‘generally it says, as has been held with
adults, that before the state or governmental entity takes some action which
is harmful or which vitally affects the person, that you give them the very
basic,rudiments of -due-precess. - In the-school case, what it said was, 'If

tﬁ)r(;first.' Let

e idea being to

see what the cause of it is. I think that's a good“idea. I don't think
Wilson County will have any problems there. "Just a general statement of .

'school board policy in Wilson County is to the effect that the principal or

the teacher first talks to the student. When the teacher forms the opinion -

.-that she or he has done all that they can do, then you move u the next level
. to the principal. The principal and the guidance departme
primarily responsible, and they are expected, and.1 beli

are the ones v
e they do, to call
he problem with the

in the chlld to talk with the ch11d and try to solv

Now, I be11eve that generally speak1ng, the pr1nc1pa1 can suspend students

" in the. county without any further action.

That~estab11shes hls author1ty. as it were, with students.

| Right I think that's 11m1ted to three or four days. Now on expulsxon,
which would run for the rest of the year, they have to have a hearing in front
of the school-board. Then the school board takes whatever action, which is
either to-follow the principal's recommendation, or to suggest add1t1ona1 t ime-

\

0.K. what about access to records? Like school files.

g

Oh that | f ~

¢ ' ‘ ‘

- . o o
[
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‘ t:well there was a recent case on that in the Supreme Court also which has -

-
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I'm trying to scan in my mind what situations do youth get into or might
get into where they might need to know some information about their rights.
Grade systems are always a point of contention in schools. There are many
files kept on students as they pass through the system. 1t was my under-
.standing.that students have-access to their files upon ‘request, and that's
a rather recent ruling. ‘ . ' "

- Very recent. I don't even know whether it's come down in the book yet
or not. . You've been reading up on things on me. 1 believe that the effect
of that was to say ‘that information in the files which would be given to an

employer, prospective employer, or to a cnl]ege,xsomething,which would be

given to someone else, would be available for the child to view. I have -

not read that yet. T believe that's a Congressional enactment rather than
a court decisiop, and I haven't read that thoroughly, but I would think that
it was something_just for the use of the school and was not going to affect
ild outside.of the school' it was not going to get him expelled; or

-wasn't going to keep him from getting inde a college, that might be viewed

on a Tittle bit different basis.

Right. It's my understanding that those fijes are open upon parental :
and youth requests. I think the basis of it is that those files determine
a tracking system in class.placeément, and a lot of decisions that affect a
youth's life.- . | ' : ' - . -

ot

M_s‘Right,. T've fouhd'tbatm?h ﬁyﬂggélfngs with teachers, school ﬁErsdnnel,

s that youw rarely ever have to get into "what is'my right." Most of the

time they are more than willing to work with you any way they can. If they

- feel Tike it's going .to serve a purpose, then they'11 do it.

That's their business. . | | " ’
| They “are responsi;?EFBEOple and‘good pedp]e or they wouldn't be in such
a job if they weren't dedicated to it. i o -
0.K. How Tong have you been ;;acticing Taw in wilson'06unty?
.Since August the 23rd of 1974 - -
Ah Hah., There's a celebrat:,L éomianup.' August 23rd jsn't too far away.

" That's right. Well my bigfce]ebratioh is coming up June 4. That‘s my

- .big celebration. That's release from Army, so that's the one I celebrate.

Good enough. In the time -since you've been practicing law iﬁ the county,

- you've been involved in cases with“youth, right?

Juvénilé law is not like some .other areas of the Taw. In" Lebanon and
most town in Middle Temnessee Th?{h the exception possibly of Nashville --
s

A don't know the condition there there is no one lawyer that handles most

of the juvenile cases or that mo -0f his practice is juvenile cases. We
are lucky that therg are not that many juvenile cases for a lawyer to devote
his time to. It's something that the Tawyer in the general practice of law
will just naturally come .upon. Normally when a child is in trouble, the

BN
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| parents go to their fami1y‘1awyer, the. léwyef that they dealt with in the

past either. buying property or making a will. . I wouldn't say that there
is really any one lawyer in town that was a Juvenlle law expért

I think that one of the most important things to remember is that the

Like there's a problem here. If there's been a violation of a statute,
if something is wrong, if you have unruly conduct, walking the streets at
night, whatever it is, you know, something's wrong and something needs to
be rectified} I've often heard attorneys say that when you have a youth
in court you have a kid crying out -- Help!

You bring up that _curfew th1ng. There are quest1ons about that of
course they've lowered the age now 6n it. It doesn't come up so often, -
but when the age was 21 and they set a curfew for 20, or 19, or whatever,
and kids out after 12 o'clock. You always wondéer where that distinction

- can stop? Nhere can they say, 'You are no longer..

Subject to our coMrols in private life or something?

Right, 'As of this date, then you nd longer need to be in’a§,12'o’clo
at night.' That sort of strict apd binding thing I have always wondered
about how you ever establish that age, really, because I think it differs

for. just about every child. . e

Right. 0.K. ‘We've covered a lot of the arégs, rights of juveniles..

- It's astounding to me what's happening. What do you thinktthe direction ,
<,of the law is? ‘ C ' -

The direction of ‘the law. has -been’ set by the Gault.Case and state |
legislatures 1ike the Tennessee Legislature in 1970. It is to recognize .
that the child is a citizen, entitled to the basic rights of a citizen.

- There -have got to be special provisions made occasionally because of the

b3 4

child's age, such as allowing the court to order_him out of the courtroom
when something else is going on. . :

Right. And the different consequences of-acts determ1ned by your age
For instance,' runaways over 187
’Now if a man runs away, he's not a runaway, he Just has abandoned
everybody. But a child, when a child 1eaves, or course, the child is
ject to the control of the parents and 'l guess it's more of an escape
ather than a runaway

0 K .I think we've covered a lot of territory and helped some teens
listen1ng in. Not planning to need to know about their rights -- but I
ink it's a good idea at any time anyway to know that you have a right to

cou you have a'f1ght to talk -about things, to question when dec151

‘are put upon you. . , , | .

That's right. We're iuoky here. I get back to the rural and we're

stilt primarily rural. _We're going to become more urbanized, but still

gy
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court set up for minors or youth under 187 is for habilitation or treatment.
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| people here, I Sel{eve, think we want to do what's best. Sometimes it can
.90 the other way and say, ‘Well, we're going to do what's best even if we

have to violate a right,' but I haven't run into that very often here. It's
still more of a willingness to help people I find in our teachers and

A

~voffic“ials...., S .,

Right. I thank you very much for being with me this moraing. ~

. Well, it was a'pleasure to be here.gThank you for inviting me.

Take care and have a healthy and;happ} week. S »
P )
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APPENDIX B
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These artic]es never reached an ed1t0r s desk You may ob‘

may not find them usable. - ;. L .
*Clue: ‘Double .or triple. space artxc]es and news
- >~r§T“'Ses submi tted.t6 newspabers If the article \
| is _more thah one typed page,, wr1te "more“ across

thE—fsg:‘cf each- page until the 1ast page. P]acé‘

~¥~f~- a 1arge # mark1ng the bd!kom of thé final page.
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. . - -GOOD FOOD MAKES FOR GOOD GROWTIH

' . o | o .' S , - PN
- Today, we parents are all too aware of the importance of a good
o | L B y L S , | R -
¢iet for the physical growth .of our c¢hildren. But, we‘seldomlggalizé

C o~

~ . . -.. z - ) * ! . * X ) - ] .
_that proper vitamins and minerals also play a part ‘in our children's
. . LY ‘ _. C. ‘, ) . ¢ \ ‘\
‘-mental development. _ T v ’EQV

;; knaw all too well that chlldren have flnicky eatlng.habits.,‘

Often; they regch far ‘the cookie jar or run to the sébre for ice bream.'

-

There are 1ots of’good and healthy foods for chlldren. Some shdhugs

A= N
- .

,spinécg bripg @n grihgceé or ﬁleadings f;om qﬁildren,as shéwn-by

~ L]

"Dennis. the Menace" .in the cartoon strip. Cookies, candies and ice

[} -

w crgam have their plaées.'.But, if parents aren't careful, our children.
"‘hay be missing*thavprOPEr,vitamins and minerals they need to gfow strong
v Y . ...‘ ) l*" ! . . !

in mind and body.

n

»

'« ' studies have shown that far too many Tennessee children suffer
from iron deficiency anemia often called tired blood. Ma times
Lo R . ) N .
children who do not'eatyigﬁ right foods or enough of the right foods
B . : ' . . | t ‘? ‘c | ' B -
.¥1 reflect this in their schoolwork. A child who does not feel well



often does have trouble being alert and interested in his cLasswork.
 Luckily,-for-the‘chi1d vhose parents cannot ‘afford to provide him with ,

"'_ a7good dailf‘diet, there are free-;unch.programs'in many schools.
, y _

- . .~ v\ o ' ’ ' f ] v L

’.ipn often the wrong foods or,not.enough df the right foo&s,oan'
e u el , , _ :
| o 3 oo w S
harm not only & child's physical growth, but how well he thinks.

',- Professionals now realize that‘good foods and good mental‘growth

are directly related. Scores of studies reflect the cold facts that

& o v,

.infpovhrty areas, not only ricketts, scurvey and malnutrition, but'

,also”mental retardation résults from-pooridiéts; Afpoor diét especially .

_in infancy and in the prenatal period can damage fetal a%g infant growth.

Prematurity is often a nesult of poor diet in the mother~to~be. For .
e o | . o . “““‘*“ » ﬂ\ - S
t"this reason it*is important that‘mothers'and*mothers-to-be:are careful
- n t'to‘insure_that_their.bodieS"roceive the necessary. foods during pregnacy

R N Y - ’ o , ’ v ' o
~ . and that their infants and children get the right foads which will aid N

¥
¢

in the growth of not only our qhildréns' boé}es, but minds as well.

good'foodkmaken for good gtowth. In the next atticles, I will
be tnlk§ng teo you about.good foods'fo: mothers-to-be.and young'infants .
o v S | | -
‘and ohildren. If you have questions concerning this articie, contact
’

me at th;s address or telephone number. _
) ’ . . o e _40‘_ 5’ “




HELPING YOUR CHILD LIKE- LEARNING

. -

Magazxnes and Imaglnatlon Lo

One way to provide your child with creatxve and educational

P ‘ S W.{'\c.u"‘ \’u‘“’t Ng ( '
- games and activztles andlnot—pu{}e squceze on your pocketbook is

*

by using magazines and‘imagination:,f , . .

- P . . , -
.. ~ .
. . . ) -

.. Marilyn Biossom,_a.ohildldevelopment‘sbecielist at the ﬂpive:sity |

. oo ' | e L ’ e |
-ofﬁmisSOurl,_has come up with a booklet,entitle;\ﬁgsgazines and Moppets"”.
, \!t'is crammed full of bright, lhteresting and educational activities
| B I Y X .
utilging plctures fromvmagazines, glue, scissors“end imagination. = ..
_‘-", . . ) e . , . ] B . )
R Many of the activxties desorzbed in "Maqpﬁfhes and Moppets“ are

' ,“\VtkW”‘ %hﬂt\tn\hu\ala . ¢
"designed to help chxldren seennelattonshlpsv cound®, recognize colors,'
| ‘SUC)J\ - N\f’\e,T 1S Y RS R O S UP&QQ“‘“' u\.m\/ﬂ.- .

o s \,g_\\,w, AW §rdni \“b e e -
‘solve problems Fand-most*importantly 6hawe fun. 'rhe professmnals in

%

education7have found that.youf'childllearns quicker and mo;e enthusiast-

. ¢ , ) ‘ .
© N . . -~ .
: . Y,

“ically if he enjoys learning. As a parent;, you can-aid in your child's

Ll

developmentﬁof learning By provioinq‘him'with creative, Sim?l?“ eeey 

andnenjoyaole ways to learn. \ |
iﬂéfe;are some activities'taken'froﬁ'"Magaelnes and Moppets".

'After’Qou,ha;e experimented with theee;‘see Qhet new ideés-you and

N\

e o .- 5y
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| . .
h and your child can think of to add to the fun of learning. The
o o - R | .
.general supplies needed to—conséruct ~these—activitics are magazines,

paste‘q? glue (flour and water wi11<make‘paste),‘SCisgors and posfer-
. 'board or cardboard. = o . ’ S

-
LS . . . : - ' L

. Activity 1;:'RECOGNIZING COLORS:
Cut cut things by celors. For example, all the thiﬁgs ‘

”{,‘; T o that are red §uch‘as an apple, fire, a stop liéht: Paste
v | them on a piece of cardboara and ask your child to name
 then. N

Activity 2: RECOGNIZING SIZES o [' » |
- . ‘ oty e A

B : ACut out‘pxctures of the*same—k:n&—e& object, but in dif~

- ferent sizes and make a pictﬁiefshqying‘smallest; larger,‘
L (f largest; or shortest, taller, tallest. . L

Activity 3: RECOGNIZING VERBS

1 * ; * &

o .Make a large poster bf‘pictu;és which {llustrate the use.

- of verbs such as: run, smile, swim, play, hear, see, eat,

(. |
| ‘talk, sleep. For example a“?icture of a family having

£

. . . . ) . /’
breakfast would show your child the verb eat.

a
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" Activity 4; LET'S TELL.A STORY. : o

w . \ . . )
Find pictures that show an -incident such as a child

erying, a group of childreén playing, e'moﬁher'hugging

ea,cﬁildf- Aekeyodr child td'tellfa;Story'ueing the picture.
'“_ = P ' . .

b . -

. This‘will help your child to .exercise his imagination

" and encourage .his speaking out loud about things ﬁhat

| «. ' .\(...“ - . .. F .. ‘:. ,-'
‘help. his learning. e S '
" Aetivity 5: ~KNOW YOUR NUMBERS - o N
’ . . From an 6ld calendar eutkeut numbers from 0 - 10 and .
. DI S o L
: ‘ | | . , . ;
. paste on cardboard. Have your child show you the numbexy
Y o |
. as y&u,call it's hame}"Theﬁ reverse and. have yeuf child
identify the number_a§lyou'hold'it up. This activity :
A ) o . . . ' ‘( ' -
, ) - : - & R | ) .
~ -~ 18 helpful in teachlng your=chlld hlS age, telephone

| | \pi
" ‘humber and street address., WY W '\'\'\t C‘*a \
\& \\ﬁ‘} é\g\\:\ SNwvi TR anag '\'9 Cuy wwa yab ‘t“ A\ uu\“‘}-\ ﬂ;\\:\ Wagt Pl

. \\\Qb‘“o “O\f\.);“_‘ n X S‘b '“\\\Cr‘ PR VE Y b\@\% \\-\‘\g\l’\\n\\ﬁ “T’\ \Pula ‘L“A 0 L,

If you would- like mOre informatlon on "Magazlnes and Moppet%" \
or additional activities to help your child learn and like to learn, \
contact me at my office. My address is: | -

County Agent
Address
- Telephone
-, S L
| S ¢
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- o T Heipipg Your ?hild.Grow and Learn
! _ One of ghé(most_i@pqrtanf things to remember in helping - ° o
. your child grow and learn is to be;COnsistent .
| ¢ ' : '
'Qéing‘con3§stent means doing the same. thing or showing the
. . ) L 7 Y ’ . ¢ .
gaﬁe,kiﬁds_of feelings when similar éjg;g;\happen; A good N
. example of NOT being consistent is taken from a story about a
¥ B LR . ' S - . . . N . t
’ .' a > . N - ) (‘ - ‘ .‘ *
~ young pr called "Billy Bldck." . .
| » ‘ o " ‘ - ‘ i . ' ‘ e e - A
‘Billy's family was very poor. Often there was little ‘to : v
_ -+ eat and less to play with. Billy's mother worked as a cleaning '
: - ‘ . h . L " . - C air v ) ‘
o : - : : _ . »
~1lady all day, so when she came home she was often too tired to -

fligfen'to the demands of her childfen. Manyjnights she wodla

. . ~ . Lt & /
IS

_bring home candy suckers which,helpéd out wiﬁh‘whatgveﬁ‘alse
there was to eat. - a ‘gf"

N

‘.;L'.-','onipiéhts @hen she had a géod day she might lo§ih91y open her
T ' arms and hug Billy'offerihg‘him a sucker and a pat. Other nights
L;jy- -~ .when she waS«tirédrand_worried she might slap henlson and yell at

o . a’ , . -'9 I, . ‘
~him to "Git out from under my feet!" Billy wanted his mother's

4

! : , o o C T : ,
attention. One night he gets a sucker, the negt night he gets.a

e slap. 6 - -

ERIC . o .

,' gedby ERC - ~ ' ’ -44_ 1
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*AS parents'we have Eo-stop and think about what this does

Y : A
N -

L 74

) p ‘ ‘_ ) _ ' | ‘- o . - e
- to the child. If Billy tugs at.his mother's hem, he gets slapped

~ v e

and sent awgy'Or he gets a.spéker~and'love; Billy bécémés qgnfused

"

-_SndAfrightened;j'?he only adult in his small world méy hﬁg him fqrA
. : ‘ . {»‘ "-‘ S, " ‘ | _l . » "‘ . . . g . ‘ ) ."
" his demands or may ignore ‘him, slap;h@mgbrliell.. Billy grows up

.‘thinking that no matter what you do you're gOing to‘ge% punished  *

‘some days and praised others. .

e

. ‘ "A.child with this ‘attitude learns to trust no one. -He_leérns

"none of.the"right behavior because in his woxld right and .wrong
v : o o . ’ ® ,.' ‘ « . ‘ - . "~ A ’ *

are mixed up.‘ It ;E no wendet|that Bill&—becoﬁes mixed up.

£

~ i

"0f ‘zourse, the Billy in this story doesn't have to be poor. .
' C | . s o

He ccﬁid,just as well "live in §§wea;thy home with plenty of fdéod
' ~ v | , :

Y

and toys;“ Wﬁat we learn from Billy‘s story'isfthis.....,,....;.
As parents we must consistently praise or reward our children for
2 ) .o . ='

behavior we feel is acceéptable and not reward behavior we feel

.is unacceptable or bad. What behavior is bad or good is of course .

| P | o |
- up to parents to decide. But, whatever we decideé, we must not
_ ,' o . .‘ g
slap-or yell one time and hug and pat the next. If we want our

A

children to learn good behavior, learn to trust others, learn to

2
Yy

s U<
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get along in life and learn to be happy we miist hglp them by
o being consistent in the way we trecat ‘them. . ,
' - - '. . t . ,i' . . . TN
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S Y ARTICLE #3
« o S B i
BREAST-FEEDING, EASY AND NOT SO EXPENSIVE
L ) . .. .. ‘. | . . ' . N
" For motherd-to-be who may ‘not have the necessary money to buy .
-milk or milk formulas for their éomiﬁg babies, the.answer is breaft-
sogesatngs oo
R . D IR .
"The natural. act of breast-feeding your baby is being supported o
) . ‘ ‘( .‘ . ) . ¥ -\“ s .
by doctors and child specialists the world over. We.are now finding |
PR ( ; Tt . ’ - , . . o ‘ .

. .. W 'N.: o . : i ‘ .. » - ] . .- - . - ( .
that breast-fed babies are often healthier babies. Studies prove.
. C ‘ . ¥ o ‘ : . ‘ : o ~ - :

.'théﬁ.bgegét-fgd ;abégs;are §;ss-liké1§to suff;r frqﬁ'gold§} vi;ﬁsg;f
,  _;%ﬁa:Pq;i?7 ?hey ére}@lso‘%géé lékelg‘ﬁo-ggﬁé’iééﬁgéefégéenc§ aneﬁ§é 1
K Togfug;rédb?poén aéfit is §a11§§.' S}eaé;vfed p;gieéfde“hdg gét;éiiérgiés 
é§v6f§g§~as babies whéuafe bo£€ié féd;  ,‘f a ‘
 §€‘ : Some_rééhdds why‘bfeasthee;i;g yﬁu;ibaby'may‘beéaSie;'on'fdd' -

. ) : 1 . ® : '
'-.are°fi¥st,‘the breast milk is easier for your haby to take in and
. \ - Co a ‘ : ’

diéeSt,\énd'séeondly, you don't have to worry about warming bcttles.g‘
‘ '\\ - ) j | . L.

'Bré#stjjeeding is also cheaper for the family than bottle feéding.

,Bréastffegaing'ababy:for the first six months saves about $65.00

- *

4 in store-bbughé!milk. Also, you don't have to worryvabout.spending other

~ . ’ \ i
i

money'foerttles, artifical nipples, cooking pans, or keeping the

*

+

47~ 6¢ | |



'BREAST-FEEDING, EASY AND NOT S0 EXPENSIVE (CONTINUFD)

i
. milk cold or warming it up. o o C ‘ \\ ‘
B:easthegaing ybur baby ié‘thevnatural and easy Qay. Vétural

‘ KN - | _ ) | _A - . -
- milk helps your haby stay healthier hy fighting off infections and

‘ < L o oo e T | o

colds. - S A *
% . M - ) . ) . . —— e

Not 6n;y do'you save money when you breast-feed, yéw also save

.-time, Mothers-to-be shouls ask_yaﬁr doctors .ahout ﬁreast-féeding youf
C i o I " = B

:habyf It's better for bahY'aﬂd-easier.for,y?u.‘
P - “ 7 -

. . \ . ) R ) T N ) . . .
If you have any questions ghaut_what we have talked ahout today’,
4 : aabasiald | e

" please geé'inrtouch with me, 'My'offiée address andtphcne;are:x

ﬁ“

”
.

!
'i"

l‘\ - . » &L ] S ) X
Name: "~ ., e
g ' . o . . )
'( i ' . ° P ) ¢ .“n
| - Office Address: -
- . . -~ . R - \ )
: ) -
PR
. , . B
= ¢ o P Telephone:
- I . <
. - o | '
A% e
LR ' .



' CHANGING THE BEHAVIOR OF A CHILD :

o

“Train up a child 1n the way he should go and when he is old, he
- will not depart from lt."‘ Proverbs 22:6

Most parente agree. wrth the Wisdom in, this statement. But, we

. .
W .

'don‘t always agree on how to train a child. Child rearing becomes even
more difficult when we reelize.all children‘are different.“ Even children ';

in the same family are, as parents like to say, - "different as day and

o«

oight. As parents ‘we are faced with two problems. First how do we .

train our child in the way he should go, and secdndly, when our train-

«

hasn t produced the desired results, how do we undo’ it? 'In other gords,

-~

b

- how do we do what 25 right the’ second time? o f

This week 1 1d like-to tell 'you about some recent efforts to

A _ . o | , RN
find'the‘ansWers-to these queStions concerning child rearing. One of

-?; the-ways that is being;developed 1s called "Behav1or Modiflcation."‘
‘. o ’
Behavior modification is aimed at helping problem behaviors. It

‘deale with the problem of ‘the’ child that hasn‘t learned to do things

¥ :

that a child his age usually‘can do. Such problems incrude ‘the child

'i who is not toilet trained does not tie his shoesJ or does not. talk at
the age when most children do. Some people wxll say "Tommy 1s‘retarded

and‘can-e~learn these-thin', 'n damaged", or Mickey is

‘oriﬁpled” These Views attribute t lem to a damaged~bra1n or
body of the Chlld Another View, one that can be particularly helpful
to parents, is that children behave the way théy do because of the things
they have experienced and the way oOther ‘people have responded to them.

- These people prefer to look at the child's behavior rather than look at

the child's condition. . , S o
' N N
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2

‘ren. ' You can ‘see the thlngs your Chlld is doing. You can see your

- Mary Beth_Branston arfd ‘Kathy 'Driscoll, at"Peabody College,

-

-

recentlﬁﬁdidf; manuscrdpt for informational‘tapes for parents of -

. multiply handicapped children that discussed this. Most of the ideas

8

I am telling you about today were taken from their'paper.- Let me

-

&

quote to you from their paper. . | N

“For example, lf we are told that Sall

1s braln damaged we

certaiﬁly can't see Sally s braln damage, and it is dlfflcult to measure

her'brain damage.. We can,.however, see that
_ & / B€€

. C s Lo\ T
' -and we can measure this by counting how many tigmes a day she has dirty

or wet pants. This v1ew, then looks at behav1o you can see,_ nd the
. N
Sa\_

way .that behavxor can be thanged or modlfled The process of ch’nging

LI havior you see-ls called behavxor modlfrcationt It has been

found to be helpful in teaching chlldren -at school' and at home.. Parents

‘are at an advantage when~thex use behav1or modlflcatlon w1th thelr chlld-

<
L o

child~putwaway his toys, tie his shoes, or‘countion hls.flngers. What -

;happ‘eﬁwhe‘n‘, your child does these th:mgs will probably havé an effect

on his behavior later. This brlngs up two 1mportant principles of

11y is not toilet trained?i

-

behavior‘modificatiOn. The flrst prlnclple concerns rewardlng the Chlld-_Q

““For example, Lf you smlle at your ch&ld when he puts away hrﬁ toys, you

‘have rewarded him, Because of'thls reward "the chances are greater that

-~

he' will put away his toys the,next time,he~play5‘wrth them. Most of us

o, ee - ° R T . A
do the things we-do because we are rewardEd for“dolng them. We~eat to

( avold hunger, wé worg for a paycheck and we study to get food grades.

The avoldance of hunger, the paycheck and the grades arelall examples_of

’ .

¢ .- -

rewards..

¥ . .
“t . ., . ¢

' - ’ “l;,"' : ' }
." . . . ’ " _5&{ . . - AN * ‘



‘effective. rewara.

- -g“

‘. R . \‘ . .
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N&

However, if we do not ré@%1ve a paycheck for qur work, ‘it is 7 .

hlghly unlikely thet we would contlnue to work This- brlngg up’. the'

2
L

|

.

Second prlnciple of behav1cr'mcd1f1catlcn.* It 15\\he w1thhcldingd/;}) .
11

'the reward, or ncn—relnforcement. Behavior'that*is not rewarded

“m,
probmbly nct happen agaln. Ycur ch;ld ‘will prcbably stcp screamlng

-

Tfor candy, if his screams are lgnored. - - ..

\ s ) ~

e~_~m~These‘twc prxncxples>cf bghav1or medlflcatlbn ~- Yeward and,#

non-reward ~= ¢an be helpful in teaching your Chlld. But, if we are to

.

'use behavror medlflcation effectively, we must remember certain thrngs.

t

hthing that he desires and wants. All children do net llke candy. A'
child. who does not llke candy w1ll probably not put away hls toys. ln
order to obtaln a piec¥ of candy. Therefore, 1t is 1mpcrtant that ‘the

£EWards that we grve our chlldren he scmethlng that they want and desxre. )

i

:These rewards need not be only candy er ccckles. A reward could be a

-~ .

)

| One thlng to rgmember is that ‘the reward we grve our chlld must be scmee .

) .
L AN

N

amile, playing w;th a favorlte toy, wrestllng w1th Daddy, cr a hug or T

]
kiss from Mothez. Whatever our.chlld_mqst desires, wrl; be the most
. ' ' o ‘ o . , ‘,".‘ /

t

When we give the reward is,alsc,impcrtant. For the reward tc'be‘i_,

~

v & v L, - . : : M
- most effective, it must be given immediately after the behavior occurs..
If we wait an hour or so before giving the,reward it will not be-.

’ effective. 'Waiting,enly ccnfuses the child. He may nct understand

- why he is heing rewarded or he may think that he is belng rewarded for

scmethlng else, Therefore, hug your child 1mmed1ately after he puts '

'away.his toys. This way he understands that he is belng hugged fbr

Y

putting away ‘his toys.

A~ . LN
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Now,‘that we know that rewards increase behavior, what do we know

about withholding réwards? We said earlier that behavior £hat is not

h . rewarded will probably noé;occur agiip. If Jimmy cr;es all night gnd

you go ihﬁo his tobm to coﬁfort'him, you may be rewarding his crying.
Naturally, you want the best for Jimmy. You want him to get his rest.
But,(the atténtion you ar;_giv;ng him is a reward. Ctyihg grings Mother
into his rrom. If you.ithhold his reward, his behavior will stop. 1In j?

other words, if you ighore his'crying, he willlséop crying. This of
. o _ ‘ . -
course does not apply to your child's cries of pain or hunger. You

r

'want to immediately attend‘to your child if his cry is é signal that
he needs your ‘help.
Another example of withholding a reward is ignoring thumbsuckihg.

The mother who is éénstantly asking her child to please quit sucking

* «

his thumb may be rewarding him for doiwmg so. Here again, your attention
'is a reward.. wien your child sucks his thumb, he knows mother is
‘concerned and giving atqggtion. Even -though you may be displaesed with

his thumb sucking, your attention is a reward. By igrnoring the be-
- ) ¢

Havicf, you stop the reward.

. I

* Behavior modification can be used effectively in helping you teach
your child the valués you want him to grow with. If ybu reward desirable

belavior, you increase it. If you ignore undesirable behavior, you

decrease it. (

Bﬁt, like any aother teaching technique, it must be coupled with

love, warmth, understanding, patience and consistency. Behavior mod--
ification can be an aid to parents in teaching appropriate behaviors to
9

,children. If you would like more information, please contact me.
: . ]

.
-
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‘By Wallace Chmbers
County Agent For Children

. Your child owns nothing as
“important to him as you. All of
s recofnize<he importance of
" parents. We know that to the
child the parent is many things.
Hig. lifeguard, his cook, his
nurse, his friend, his loved one,

and many, many oiher things.

With" today's emphasis on
formal education, however, you
may forget that you are the
most - impertam teacher your
child will ever have. You will

introduce your child to more .

new things and more new ideas
than anyon on sarth. Part
of the reéason this is true is
because you are his first
teacher snd because you wiil

spend mere time with him as he
is growing up tbxn any other °

* ‘one individual.

"mﬂybywhat.ypusay,bmbytm-

-

?'l} L33 Tk

You will teach your child not-

way you do things, .

. I yow'are réasonably urderly
in the way you go about your
affairs, your child will begin to
get the idea that the adult world
. is a reagonabiy orderly world. If

you put things back where they
Muxs. he will éet the idea that
- big people put." things - back

.,‘ where they belong. If you smile
& ,easily, stay reasonably calm in

© likesble adults act.
. wards, the child’s first Hicture

2\ the face of. emergencies, treat -

your neighbor with faimness aid

 ~ consideration, the child will get

. the idea that <his is the way
In other

; . of what adults are like will be

primarily the picture he gets by
watching you. :

If you have to work or leave
your child with some other aduit
for long periuds of time, you
might want to remember this

when you seleet the person’

that’s going to be in youyp shoes
while you are away from the
child. Remember -he will be

. leaming what the adult world is

like by watching the adult that
he is with. So. if vou have a

‘, choice, it is worth while, to he

©  that will

careful ig selecting the adult

after the child
with these guestions ip mind Is
this person friendly. orderly,
kind, careful, honest, ﬁso on,
A little time consideringt these
guestions * may be more
important to your child's fulure
happiness than would appear

Another thing that you 'want

to think about when you
cbnsider yourself as your
child’'s teacher is

“how can 1

Parent Is Child’s | Mo:

Important Possessmn\ﬂwff 7

tach mv child better when 1
don't have any more time to
spare?’. Let's think of some
examples. It may seer silly to
talk with your infant when.you
are changing her diaper or
putting on his snowsuit. Most
parents get so good at changing
diapers that it becomes
automatic, and they can do it
while thinking about dozens of
other things. Nevertheless, this
might be a good teaching
opportunity. Supme while you
are changing the diaper you
talk about it.. N,
- “Now we are going lo take oif
the wet diaper. Now are
puttirg in the pins. No# it feels

gets to hear more
He will finally get the
sounds can go alog with
actions. Liter he may
upderstand that thgse sounds
can describe those actions.
When he gets older, you may
find yourself saying, “now we
are going to put on your brown
shoes. First we loosen the
strings, then we put the nght
shoe on the right foot and we put
the left shoe on the left foot,
Now welighten the strings. Now
we tie theshee See, we have the
shoes on.’

‘What value can this have to
your child? First, parents.and

dea that

experts agree that the human-
. voice can be very comforting to-

the child — and reassuring. Too,
many people are concerned that
Americans have lost the art’of
conversation You might Tind
thai this improves not only your
‘child's understanding of
conversation as be grows ofder,
but it may also improve vour
skiMs at conversing Since a
child learns to. speak by
imitating words that he heats
from others. it seems
reasonable that the more words
he has “heard the moere
opportunity he will have to
learn to speak

Hf vou start early and keep 11
up. youare also planmf., m your
child’s mind the 1dea that you
are a source of reliable
informalion. This could be
impartant in the future. When
the child s being given bhad
advice or erroneous
information by his peers or
others, he may feel more frecto
seek answers from you

“are ftalking about’

~Hlar &(//y/ 74

One parest has told”us that '

she has used this technique to
keep “'my child out frem:
underfopt when [ don't have
time to let him heip.” Her

agple was baking a cake.
Thechild wanted to help, so she

. said, “why don’t you sit there on

the stool and fet me tell you
about baking the cake.” Then as
she got out the pans gnd got out.
the flour,” she described what

_she was deing with each step.

The child listened ;and asifed
questions and she answered
them, He felt ke he was
hetpmg but at the saime time,
she was able to get the cake
baked '*without too many cooks -
spoiling the cake (broth?7).”
After such an adventure,

outside. Why don't you go out to
the sandpile and play bake a
cake?"

This works for daddy, too.
Sometimes fathers forget that
many daughters enjoy finding
out what-it's like to adjust the
carburctor or put antifreeze in
the car. Encourage your
husband to try it sometime. He
may find that this makes
working on the car mm*e fun for
all of you.

Netice that what we have said
doesn’t require dding something
special with the kids. What we
) is doing
something vou will ordinarily
be doing anyway with the kids:
You don’t heed a special trip or
special activity to have fun and
a good learning experience.
together. Just got together and
talk about what you would bé
doing anyway - while you are

doing it
What we ha\t been talking
about goes double for.

handicapped children and

retarded children. They can

especially prafit from being told
what's going on while it's going
on. 8o many hines parents get
the Teeling that ‘my afflicted
vhild cannot learn or cannot

‘dn.’* This may be right, but it

prohably  isn't Besides,. the
child doesn’'t have to have the
physieal capability o do- the-
task in order to leamn about
doing the. task

L e T

H you would like to know—

more about how parents® can
hecome hetter tachers for their
chitdeen, call me or - write me
and 'l be g¢lad to furnish you
more tdeas and information.

1

5

" sometimes this is a good timeto
say. ‘“‘riow the sun is shining
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Who helps the child when the
parent can't?

In a previous article, I said

that your child's most irp-

. portant possession is you. As

you thought about other

children, you may have won- . -

dered what about the child who
has no parents? Or you may
have said to yourself, “maybe
the parent is the most important
person to the child, but parents
can’t do  everything.”
Sometimes even when the
parent wants to help the child,
he does not have the money, or
the time. At other times, the
parent. is disabled or is so
loaded down with problems he
or shé cannot do for their child
something they feel is very

important and desperately ,

needs to be done soon.
In times past, families

usually Hved very close to

grandparents and aunts and
uncles and grown brothers and

sisters. Nowadays — with

automobiles and jobs in distant
cities— families often do not
live in the same house or in
same peighborhood with kinf

- that can help in emerg or

that can take over r
sibilities when parents are
sick, disabled or gon

Churches, civic clubs and
government have tried to meet
the needs of children when no
one else can help. .

Some public health depart-
ments have- set up home
visitars. Schools, P-TA groups,
or youth clubs have set up tutors
for the homebound. Health
organizations furnish volun-
teers to provide transportation
to clinics. Welfare departments
furnish social workers that can
help children who have needs
that will otherwise be unmet.
Stil] there are children who sip

the cracks. There are

met. One kind of need is called
the imstrumental need. This .

w/&éf&mu

A

@jxﬁ/ --Besides Parents

means that the child needs
someone to act as the tool or
instrument to do something for
him he cannot do for himself.
An example would be changing
a diaper, helping him get to
school or to a crippled
children’s clinic, writing a
letter to Uncle Joe, providing.a
place to stay while his widowed
mother is in the hospital.  You
can probably think of several
better examples you have
known about.

. The other kind of need is
called the expressive or
emotional needs of a child At
some time in our lives all of us
need reassurance, friendship,
moral guidance, advice or an
expression ofv affection.
Because this has to do with
expres i~n and afféction, we
refer to this as the expressive
need or the afféctive need.

You o your friends have
probably said mare than ouce,
“it wouldn't be quite o tough if
I could just feel like somebody
cared or I had somebody to talk
to about it.” What you were
talking about had to do with the
expressive or emotional needs.
Most of us can stand a lot of
setbacks if we feel we have a
frtend or loved one in our cor
ner. Children are the same way.
Because children have these
needs that are not met, seversl
communities have started
developing ways to deal with
this on a community basis, One
of the more promising things
that communities are doing is
developing volunteer advocites
for children, The volunteers are
called advocates because like
parents and lawyers, their job is
to advocate for their children or
clients regardless of short-
comings or past mistakes.
These volunteers are compcetent
adults in the community who
are asked to represent the in-
tetests of one specific child just
s the adult would do for
himself.
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| THelping Your Bab

The happy and contented
baby in years past was theught
Wmanytohctheonem;lept
2 hours & day. This ideal infant
demanded little from his en-
viornment other than nourish-
ment.

Pty

Today, however, we realize
the happy baby is one who is
poking, pulling, tasting,
touching, looking and listening.
In short, this baby is a busy
baby.

Researchers want to help

parents help babies. Some in-
teresting findings concerning
the first four months of infant
life can aid psrents in making
baby's world one of smiles.

In the first month of your
baby’s life activity will consist
mainly of reflexive behaviors
such as sucking and crying.
Since your baky cannot tell you
he is bungry or wet, crying is bis
only way of comssicating.

Babies also cry when they are
i pain. Studies of infant erying
have shown that $our baby's
(ries are different for hunger,
anger and pain. There is more
force behind the cry of anger,
while the ¢ry of pain is a very

" long sound. Perhaps this 1s your

baby's way of telling you what
1S Wrong.

The notion that newborns

- were very guite annd nactive

little creatures may have
sternmed from watching thewr
hodies About all baby can do is
fling his arms and legs around.
Rut. he is doing much more with
his eyes, ears, nose and mouth.

Within the first few days of
life, your baby’s eyes begin to
focus. Probasbly because pat-
terened objects catch our eyes
hefore uniform ones, your baby
will also begin to focus on ob-
jects such as checkerboard
designs But, when baby has
becorne familar with the object,
he gets bared. Baby's wan-
derings will then capture
mmething 2% snd amming.

Ressarchuers hove fomnd Gmb

-

habies react to diiervmens M oo oiher

y Grow And Learn

learaing

impertant

sound g tesmperatures. YO experience occurs. Not only can
baby may cry if too cold of pghy focus on objects, but can
jump at a sudden noise such as glioy their movement. A good
a door slamming. Although, it exymple of this would bg to
may ﬂwear‘thﬂtﬁmﬁmm“ walk around the room and
is a very inactive one, yoW ggich seems
baby is looking, listening am lmusedhf:fojilﬁ ybt:xby

feeling.
During the first four menths
your hahy hegins to lears faces.

It s no surprise that sttention is
mainly focused on you. He is
also exploring the fun of making
sounds with his own language of
coos and goos. It is important
that when talking with your
baby you avoid what is called
“haby talk "' A child learns to
speak by immitating the sounds
he hears If your baby hears
wabbit. he will learn to say
wabbit. By using ‘‘baby talk’
we not only delay, but we can
damages his learning how to
speak. '‘Baby talk” will resuit
in your child having to learn two
languages, wabbit and rabbit.
This is not only unnecessary, it
is confusing. As parents, we are
baby's first teachers. To be
effective teachers we must
make learning simple, easy and
enjoyable.

Another of your baby’s
learning experiences will in-
volve grasping with his hands.
This is important because it is
one of the first complex things
w learns. He also learns to

s band upright, aithough
st et it sag or bob.
nlaced e stomach, he is

able to ratwe s chest and hold
his head up.

| fverything in your baby’s
world helps him to learn. But,
he needs guidance, acceptgnce
and protection. The- ssee
Department of Health has
issued a phamplet on helpéul
hints to parents. They advise
that you check yvour baby’s bath

. water with your elbow if holding

baby. This allows you a final
check to make sure the water is
not too hot When buying toys
for the baby be sure they are too
large to swallow, too tough to
break and have no charp points
or edges Never allow any child
or infant to play alone with
plastics, harnesses, zipper bags
or ballons. They are dangerous
in that they can smother or
strangie.

The first four months see the
development of many of your
baby's physical and mental
abilities. To help your baby
grown and learn, hold him, play
with him, talk to him and share
his. joys of discovering rolors,
things and people. Your baby
needs love and learning. Give
him both and hi¥ growing years
will be smiling ones.

10y
Ly
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Gap Between Childhood,
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Adulthood Is Adolesence

The period of veur child's life
that fills the gap between
childhood and aduithéod is
adolescence. During this period
vour teenager is shifting gears
between past dependence and
future independence alter-
nating hetween the old famihar
feelings nf beiny a child and the
new ynfamiliar feelinys of beingy
an adult. -Coming from the
sheltered safety of childhood
and going toward the dav when
he will shelter and provide
cafetv. he 1s like the inex
nerxmr‘?d driver tearning from

Q

RIC

Aruitoxt provided by Eic:

wou. his teacher. how to best
nnerate a car. It is hard for him
tn listen to vour sound advice
about slowing up for the stop
sim . signaling for the right
turn ., shifting to the proper lane.
taking note of the speedometer
and watching for the cars in the
rearview mirror plus those on
e streets and those cotning in
he onpostte direction Somedav
“he will know how to do these
ﬂ'zimm antomatically - without
rhinking about each one Rirht
now that 1< very difficult and
canfusing to i Itoas also

innerving for the trafner.

As narents. we are often
nerniexed at the moodiness. the
dnubting. the challenge to
anthority and the need to
~anform to friends’ value that
are signs of the teen vears We
want to do more than shrug our
shouldersto the problems faced
hy aur teenagers

Here are somée supeestions ||

have found which voumav think
waorthwhile

TS vood and proper to
CXNCeSS vaur views on dress
nee Jenth drinking . dating

behavior and so on..Even when
voungsters disagree with their
narents or seem to ignore their
narents’ views. thev still value
them Kven a person who can't
regist touching wet paint ap-
nreciates the sign that savs
“Wet Paint Do Not Toueh " It
15 lesq frcshtening for a satlor to
try an uncharted course if he
Knows he has a compass that
will pdhint the way hack ta the
more established roytes
fakewrise 1t 18 h‘SS f!'H’hH‘HHH’
for vour adolescent 1f he knows
saneane 15 o willing  tn con
sistently pomnt toward a more
established course
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How vou give advice has 8 lot
ta do with whether it's followed.
It might be maore profitable to
sav. “‘Personallv, I like short
hair and see a lot of advantages
taft And‘then cite some of the
advantages. instead of saving.
“You look sillv and nastv with
vour long hair!” The first way
we talk about hair without
criticizing the child himself. Dr.
Martin Simons. a psvchiatrist.
wha spectalizes in adolescence.
feels that teenagers have“ the
lowest self-esteem and ‘self-
confidence of anv age. group.
When we criticize them. we
mav whittle down their self-
esteem  and  self-confidence
even more. On the other hand. if
we sav. “‘Clean clothes look

7 better than dirtv clothes." or. *'1

like short hair better than long
hair.'' it gets the idea aCT0SS
with less threat to sel’-
eonfidence or self-esteem.

Your teenaser looks to vou for
& solid, consistent set of values.
He mav disagree for a time. but

fhe will respect vour standing
firm. (Don't confuse harshness
with firmness )

. Rexardless of what the
future holds. certain values
such as honestv, kindness,
eoncern for others. are lasting.
Stvies of dress. speaking.
arooming and so on are not
Your child mav have to he &
little different in the world he
must measure up to than in the
world we have had to measure
un to Be flexible on stvles bt
stand nat to courtesy. honesty
enurage and the lastine valuyes

DYy Annther suggestion  of-
fered for parents is this: if vou
Aecide von made a nustake feel
frae to tell vour child von think
vt made a pustake  This
dernonstrates that von are nnt
et on vour wavs' and that
varlr fudement 15 better todav
than it was vesterday This can
he verv very reassuring It also
reminds him that we are
humans. too. and cannot elamm

to know evervthing. A child
might be more likelv to confide
in someone whom he knows is
alsn learning from experience.
After all. nearlv evervone who
raises a familv is inex-
nerienced. We have never done
it before.

(3) A third suggestion: there |
are times when vou are entitled
to draw the line. If a child stavs
out s0 late he doesn't feel like
eetting up for breakfast. vou
are entitled to limit him from
staving out late. After all. voy
are resoonsible for keeping the
household running. You are also
entitled to insist that he keep his

mom in decent order. Mamy
exoerts sav that, before a person
ran totallv learn self-discipline,
he must experience discinline
imnosed bv bthers. A soldier

“quicklv learns to take pride in

shined shoes. well-made beds,
and a clean area. Your child,
00, can learn to take pride in
shined shoes. well4made beds
and a clean area. You d mo
more hesitate to insist on ft than
does the militarv. One thing
militarv leaders sav is. ‘‘You
must consistently enforce the
rules.” “If vou are lax for a

week and then tough for' a week

and then lax for a week- pretty -

saon  the troops don't know
where the boundary is."”

4) Another suggestion — and
a critical one—is. “Don't be
afraid to show vour love. '
Fathers especiallv - but
mothers. too --are often em-
harrassed to sav. ““I like vou” or
“Iohnnv. I was reéallv proud of
what vou did.” Manv of us don*t
hesitate to hrag on oW neigh-
bot's child. but we fail to
remember that our child craves
recognition  and  reassurance
alsn  Experiment with it You
misht start by just smiling

91 Finallv, “Give vour child
Something to do instead of
something to have.” Trv an
PXDerimet. Make vour
rhildren wash the dishes and
clean un the kitchen or wash the
windows or gather up all the
clothes Do it even if they fias
about it Then |isten (Xids are
that after a few munutes they
will he whistling or singing
Point - when neople
nroducing a result. thev begin to
feel worthwhile This tends 1o
make thermn happy, Posgessing
thines does not seemn to heln as
mueh

If vou have further questions
along this hine or would like to
share with me some of vour
1deas. please contact me Kon
HG‘HHPS'S €, (‘ﬂuntv M fﬂ!‘
Children - 201 Fast Main Street
Phone ¢44-8018 .

are
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Parent-Child

By Wallase Chambers

“My folks don’t understand
me.’. o :
»fon't know where we went
wrong with Jimmy."

“It’s like living in a house

., with strangers.”

Comments such as these are
often heaid from parents and
kids who confess that their
relationships with each other

are not as close as they desire. .

Sharing the concern of
parenis and children, educators
are seeking new methods to
im what the media has
coined as the ‘“‘generation
gap.” Dr. Thomas Gordon has
hit upm a.solution that ac-
cording to the parests who've
tried it, works. ‘Parent Ef-
fectiveness Training' is a
program gaining thousands of
converts in many arvas of the
country which teaches parenis
more suoccessiul metheds for
rearing responsible children.

Dr. Gardon is attempting to
persuade parents children
that the generation gap is not as
serious and undefentable as we
might believe. Encouraging in
fact, is Dr. Gordon’s discovery
that the “generation gap” is
simply a listening gap. To close
this gap, Dr. Gerdon has
developed a system he calls

tActive Listening.” 1t is a .

simple method employed by
{s to “Keep the door open
honest, seffective, and sin-
communication between
and offspring.”

-

Aroathipg “through hs mes
when asleep would cause death.
Once this mother assured her
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' portant

express a desire (o share
children's feelings, an alllenss
of acceptance and love is
generated.

tually what our child meant, we
should repeat his werds
somewhat differently.

‘'much more pleasant and of-

fective their discussion ceuld

Active listeniqgg is an im-
process that camn
promote a relationship of
warmth and understanding
between parent and child. Net
only do we tune in to what ewr
children are reaily saying, we
teach our childfen to be better -
listeners to our needs.

¢
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 PUBLIC AFFAIRS PAMPHLETS:

#141 Enjoy Your Child -- Ages Js 2, and 3
#144 Understand Your Child -- From 6 to 12~
#154 How To Discipline Your Children |
#155 Mental Health Is A Family Affair

#163 3 to 6: Your Child Starts to Schoo
#210 The Retarded Child

#264 Your Child's Emotional Health
#274 You and Your Adopted Child
#282 The Unmarried Mother

#288 How Retarded Children Can Be Helped \.

|
}

#302 How to Stretch Your Money
#337 The Delinquent and the Law
#346 School Failures and Dropouts
#349 The Retarded Child Gets Ready for School
#357 What Should Parents Expect from Children?
, #369 What Can You Do About Quarreling?
) - . #3817 How to Help  Your Child in School I
Sometimes the government numbers change. For instance, when we or1g1na11y
orﬁered The Unmarried Mother, the number was _282. It is now #440.

#454 Help Your Troubled Child
#438 Parents--Teenager Communication
, #459 Protecting Your Family From Accidental Poisoning
#478 Your First Montbs With Your First Baby
#4*9 Talk1ng It Over At Home

4
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.JOURNALS AVAILABLE IN MATERIALS CENTER - - September, 1973

AMERICAN JOURNAL OF MENTAL DEFICIENCY (From 1955, Vol. 60)
CHILD DEVELOPMENT (from 1964, Vol. 35)
CHILD DEVELOPMENT ABSTRACTS & BIBLIOGRAPHY fromjﬁ%ﬂk Vol. 38
CHILDREN (from 1967, Vol. 14 thru Vol. 1971
CHILDREN TODAY -- previously CHILDREN (from 1972, Voy.
COGNITIVE PSYCHOLOGY (beginning with Vol. 1, 1970) _
EDUCATION & TRAINING OF MENTALLY RETARDED (heginning with Vol. 8, 1973)
EDUCATION OF VISUALLY HANDICAPPED (from 1972, Vol. 4) .
EXCEPTIONAL CHILD EDUCATION ABSTRACTS (from 1973 Vol. 5)
EXCEPTIONAL CHILDREN (from 1964, Vol. 31)
- THE EXCEPTIONAL PARENT (beg1nn1ng with Vol. 1, 1971) :
FOCUS ON EXCEPTIONAL CHILDREN (beginning with Vol. 3, Issue 3, 1971)
JOURNAL OF ABNORMAL PSYCHOLOGY (from-1964, Vol. 68) -
JOURNAL OF APPLIED BEHAVIOR ANALYSIS (from 1968, Vol. \I’
JOURNAL OF CHILD PSYCHOLOGY & PSYCHIATRY - British (from 1960 - Vol. 1) - “
JOURNAL OF COMPARATIVE & PHYSIOLOGICAL PSYCHOLOGY (from 1963, Vol. 56)
JOURNAL OF THE EXPERIMENTAL ANALYSIS OF BEHAVIOR (from 1958, Vol. 1)
JOURNAL OF EXPERIMENTAL CR{LD PSYCHOLOGY -(from 1964, Vol. 1)
JOURNAL OF LEARNING DISABILITIES (from 1968, ¥ol. 1) g\;j/f
JOURNAL OF MENTAL DEFICIENCY RESEARCH (British) (from 1964; Vol. 8)
YJOURNAL OF SPECIAL EDUCATION (from 1971, Vol. 5) . A
MEMORY. AND COGNITION (1973, Vol. 1)
TAL_HEALTH DIGEST (from 1968 - incomplete) R —
TAL RETARDATION (from 1963, Vol. ‘1) T |
MENTAL RETARDATION ABSTRACTS (from 1964 - Vol. 1)
MONOGRAPHS OF THE SOCIETY OF RESFARCH IN CHILD DEVELOPMENT -~ cata]oged and on
book shelf,’call. no. 136.7/S013m
NEW OUTLOOK FOR THE BLIND (beginning with Vol. 65, Issue 7, 1971)
PEABODY JOURNAL OF EDUCATION (beginning with Vol. 49, 1972) -
PERCEPTUAL & MOTOR SKILLS (from 1966, Vol. 22) *
PSYCHOLOGICAL ABSTRACTS (from 1964, Vol. 38 -- Vol. 22 35 unbound)
PSYCHOLOGICAL BULLETIN {from 1964, Vol. 61 --{Vol. 47,48,50,52,54,57,59,60 unbound)
PSYCHOLOGICAL REPORTS (from 1966, Vol. 18)
PSYCHOMETRIKA (frbm 1964, Vol. 29)
REVIEW OF EDUCATIONAL RESEARCH (from 1964, Voll 34) : :
SPECIAL EDUCATION (British) (heginning with Vol. 59, Issue 3, 1970)
TRAINING SCHOOL BULLETIN (from 1963, Vol. 60) -
TEACH®NG EXGEPTIONAL CHILDREN (from Vol. 5, 1972)

The following publications are alsq available:

BEHAYIOR TODAY. (from Vol. 14 No. 5, 1970) -
PSYEKOLOGY TODAY (from.Vol. 5, Issue 6, 1971) o

AMERICAN JOURNAL OF SOCIOLOGY (Vol. 69-76, 1963/72) SLOW LEARN(NG CHILD
AMERICAN SOCIOLOGICAL REVIEW (Vol. 29-36, 1964/71) (Vol. T0-N]/1963/64)
BRITISH JOURNAL OF SOCIOLOGY (Vol. 18-21, 1966/70) SOCIAL PROBLEMS (Vol.
DEVELOPMENTAL MEDICINE & CHILD NEUROLOGY (Vol.11-14,1972) 11-17, 1963370) e
JOURNAL OF MENTAL SUBNORMALITY (Vol. 11-14, 1965-68). SOCIOLOGY OF EPUCATION
JOURNAL OF SOCIAL ISSUES (Vol. 21-26, 1965/70) _ (Vol. 39-48,]1966/71)
PEDIATRIC CLINICS OF NORTH AMERICA (Vol. 16-19, 1969/72)  SOCIOLOGY & SOLIAL EDU-
] ' . B CATION (Vol. 51-53,
\ \ — 1967/69)
SOCIOMETRY (Vol.29-33,
1966/70 .




1. DIETARY MEASURES TO IMPROVE BEHAVIOR AND ACHL.VEMENT 10 pages
2. YOUR CHILD HAS A LEARNING DISABILITY... WHAT IS IT? 15 pages
3. Movement of the Young Child, Ages 2 to 6 S 120 pages
4. PARENTS NEED TO KNOW: PARINTS AND TEACHERS WORK TOCETHER - 38 pages
5. ON BEING THE PARENT OF A HANDICAPPED YOUTH 32 pages
. .6. HELPING YOUR L.D. CHILD AT HOME 58 papes

7. A PARENTS GUIRE TO HYPERACTIVIT¥-IN CHILDREN 2@’éages

8. TREATMENT OF THE HYPERACTIVE CHILD 16 papes

9. FOOD DYES AND HYPFRKINETIC CHILDREN 6 papes
10. DIETARY MEASURES TO IMPROVE BEHAVIOR AND ACHTEVEMENT), 12 pages
11. LIVING WITH CHILDREN 95 pares N
‘ , . T |
12. HELP! THESE KIDS AKE DRIVING ME CRAZEY 110 pages
13. ALLERGY, BRAINS, AND CHILDREN COPING 170 papes

14. CHILD MANAGEMENT: A PROCRAM FOR PARENTS AND TEACHERS - 105 pages

e

|

15. A GUIDE TO BEHMAVIOR MODIFICATION: A.CLOSSROOM TEACHERS HANDBOOK 42 papes
16. SUGGESTIONS FOR PARENTS ( ON LD) 9 pages -

17. THE SOCIAL -CONTROL OF LEARNING DISABILITIES 9 pages

13. POINTLERS FOR PARENTS 2 payes

19. THi; OVERACTIVE CHILD 10 pages

-

20. A.B,C'S FOR PARENTS: AIDS TO MANAGEMENT OF THE SLOW CHILD AT HOME 3 pages
‘ &

-~

21. IS THERE A TORNADO IN THE HOUSE 4 pages

-
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" Counci{l for Exceptional Children |

American Journal of Mental Deficiency

Boyd Printing Co.

%9 Sheridan Ave.

Albany, N,Y, 12210

American Agsociation on Mantal ncficicncy
Bi-monthly : NS
$4.00 per copy

Children Today
Superintendent of Documents
Covernment Printing Office

~ P,0, Box 1533

Washington, D,C, 20402

U.S. Department of “Health, Education, and Welfare
6 times a year

$2.00 year

Educat;on and Training of the Mentally Retarded

1411 S, Jefferson Davis Hwy.

Arling on, Virginia, 22202

Council for Exceptional Childrtn, Div. on Mental Retardastion
Quarterly

$5.00 year

Exceptional Children

1411 S, Jefferson Dnvin Highway
Suite 900 R

Arlington, Virgisga, 22202

8 times a year
$12.50 year

The Exceptional Parent 'Y

- P,0, Box 101

Back Bay Annex

Boston,’ Mass. 02117 \
6 times a year

$12.00 year

Journal of Leamrming Disabilities
Professional Press

Rm. 1410 L ¥

Five North Wabash Ave.

Chicago, Ill. 60602

Monthly

$§10.00

<18 .
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Mental Retsrdation

49 Sheridan Ave. -
Albany, New York 12210
American Association on Mental Deficiency
Bi-monthly )

$15.00 year »

. Nental Retardation News

2709 Ave. K. East

Arlington, Texas 76011

National Association for Retarded Citizens
Monthly

$3.50 year

The Socisl and Rehabilitation Record
Superintendent of Documents

Government Printing Office

P.0, Box 1533

Washington, D,C, 20402

H;S, Department of Health, Education, and Welfare
Monthly

$6.40 year

Special Education

12 Park Crescént ;

London WIN 4EQ, England
Asssociation for Specail Education
Monthly ‘

$6.00 year ~

Teaching Exceptional Children
1411 S. Jefferson Davis Highway
Arlington, Virginia, 22202
Council for Exceptional Children
4 per yeat R

$7.50 year

Cowpact |

Education Commission of the States

1860 Lincoln St.

Denver, Colorado, 80203 *

Bi-monthly

$6 year -

a
e
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SIXTY-TWO RESOURCES TO ASSIST THE EDUCATOR IN MORE EFFECTIVE TERCHING AND CLASSROOM
MANAGEMENT OF "PROBLEM CHILDREN". -

- SOURCE: Public Documents Distribution Center

5801 Tabor Avenue

. Philadelphia, Pennsylvania 19120
CATALOG NUMBER  TITLE - ” . PRICE
‘1D The Way Children Learn: 1972 (1791-00180) .40
2D More Than a Teacher: 1972 (1791-00179) ’ .45
8D Improving Teaching Effectivengss: 1972 (1780-01087) .35
*
SOURCE: National Institute dn‘Mental Retardation
‘ Kinsmen Building N
‘4700 Keele St.
- Downsview, Ontario ).
», Canada -///
CATALOG NUMBER  TITLE - < PRICE
H 25 Helping the Slow Learner: 1967 : .25
H 26 Helping the Trainable Mentally Retarded Ch1}d: 1969 1.75

SOURCE : California Association for Neurqlog1ca11y Handicapped

Literature Distribution Center
P. 0. Box 1526
Vista, .California 92083

AUTHOR TITLE ! PRICE
Adler, S. Your Overactive Child: Normal or Not? 6.95
Anderson, L. Helping the Adolescent with a Hidden Handicap : 4,50
Auerbach, A.  The. Social Control of Learning D1sab111t1es d .50
Ames, Et. Al. Stop School Failure p . 8.9
Arena, J. Ed Building Spelling Skills .. 3.50
Arena, J. Ed Building Number Skills S . 3.75

" Bradfield, R. Behavior Modification of Learn1ng Disabilities 3.95
Buckley Modifying Classroom Behavior 3.60
Bwsgalia, L. Love as a Behavior Modifier - 1.00
Cratty, B. Active Learning - Games to Enhance Academic Abilities 4.50
Canter, L. The Whys and Hows of Working with Behavior Problems

& in the Classroom 3.50
Caqter ' Help! These Kids are Dr1v1nq Me Crazy , 2.95
Corey, G. Teachers CAN Make a Difference ¢ 4.50
Ebersole " Steps to Achievement for the Slow Learner 5.95
Ernst, K. Games Students Play (And what to do about them) 3.95
Eisenbérg, L. The Overactive Child .40
Edgington, R. Helping Children with Readwnq sta§11ity 1.00

.
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Scagliotta, E. G. Deck Stacking...A Way to Help the Troubled Child

Frostig & Maslow Learning Problems in the Classroom: Prevention
and Remediation, "

' [ i

, .
Frierson & Page  Grading Without Judgmeﬁt ‘ﬁ

Gambrell & Wilson -Focus1ng;pn the Strengths of Children

Golick, M. " . She Thought I Was Dumb But I Told Her 1 Had a

: Q‘ Learning Disability \\\\\““ B
N o

Cont1ngency Contract1ngﬁ1n the Classroom

Johnsoas;r ‘Learning Disabilities: Educational Principles

, and Practices
Karnes, M. . Helping Young Cﬁildren Develop Languége Skills .
Kog?, M. L. Syccess or Fa11ure Beg1ns in the Early School Years
: ~ (Excellent Handbook for K-1 Teachers)
‘Kronick, D. A Word 8r Two About Learning Disabilities’
Lerner, J. . Children With Learning Disabilities, Theories,
: e Diagnosis and Teaching Practices .°
Page, W. A ‘I o iduai1zed Instructions for Adolescents with
: . @-m& DisabiTities \
Patterson . Living With Ch11dren - New Methods for Parents and 5
' Teachers ,
. ' T . . ’)
,Powens, H. MD Dieﬁ!@xﬁMeasures to Improve Behavior and Achievement

“~

- ’§'$ .
fRosenthal J. MD ﬂgé?%%&fazy? and/or tazy? The Maligning of Children
| L |

earning Disabilities

e . e g e

Shepbqrd,*Et_Al ‘TeachigggSDcial“Behav?or to Young Children

gerry, V. a» A _Lanquage -Approach to L‘earfanl'ng Disabi'h'ties

<
Smith & Smlthﬁhz Child Management A Program fbr Parents and Teachers

Slmon, S." ‘ / Values t]arwfxcatlon A Handbook of Practical
Strateg1es fgr Teachers and Students

Siegel, A. | fUﬁuéﬁﬁRRME@llelilﬁpr!R | S
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Key Nord; to Reading
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Allergies, Brains agﬁkChi]dran Coping

Treatment of the Hyperactive Child

«

TITLE WITH ANNOTATION

Approaches to Beginning Reading. A compendium of
100 different approaches. And for each one, it
presents materials and methods, tells how, when,
where and by whom it was started and cites reported
-research. It -also inclu Dr. Aukerman's mro-
fessional observations and“opinions.

Reading Performance fand How to Achieve It. Four
sections: Causes, Severity and Classification
-of Specific Reading Disorders, Some Character-
istics of Poor Readers, Toward Teaching and
Teaching by Experts in the Field -- Just to
mention a few -~ Bannatyne, Kass, De Hirsch,
Frostig and Bateman. :

Hooked on_Books: Pro$?am and Proof. The Reading °
Program That Woke up Teachers! Here is the NEW
Edition You will Find a Fully Detailed Description
by Dr. ‘Fader of How to Use His Program. A New
Study Guide for Teachers and a Fully Documented
Research Sect?on by Dr. McNeil. Excellent for
Secondary Teachers, Administrators ahd Curriculum
Consultants. )

Selection and ‘Adaptation of Reading Methods. Con-

tains Diagnostic and Remedial Charts plus 18
different methods to use.
L )
SoTutions to Réading Problems. This book contains
a number of Pragmatic Approaches to the Teaching
of Reading. Includes the now well-known "Neuro-
fogical Impress Remedial Reading Method" but also
two new methods' which have never before appeared ,
in print. _ “;
\* ]

A Language Approach to Learning Disabilities.

A source book of activi®f®s for Teachers. Con-
tain§ visual activities, auditory activities,
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activities for other senses and miscellaneous
activities. The Appendix includes materials and
worksheets which have been a particular value in
in implementing the aforementioned programs.
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‘In September, 1874, public schools
must provide equal educdation for all ¢hil-
dren. The education must fit the needs of
the child and should take place in as nor-
mal an environment as possible. A1l chil-
dren must be served. The state gives the
local school systems monies above the cost
of reqular services so that they can pro-
vide whatever services are necessdry.

The schoal system must exhaust all the
alternatives to provide service in the
regular setting. [If it i< determiped that
there is nn possibility of adequate ser-
vice in the reqular system, the local
school system must pay for whatever sodu-

1. We do nout have « lasses
N .
2. We do nat have rong in ooy o dans to
-
e bude e o g

oo oWe o onot take handicapped childreen
until they are eight sears, old.
) “ .
4 We doonot o accept pandircapped (hil.
dren whe have nol moached 1 mental
e of trye geare

HeooWe do onot haye clase far qunior
arosentor ntgh o schagol o age hands
fapped o hildren

6. We do not o accept chLiren who ar e
not torlet tratned '

] weodn et acoept Cna b en who have
multple mandioaps a0y hedr
ing lass and blindne, .. erebral
palay, vte

8. We do not have preschond o bagnaer
ar kindergarten. for handroaped
children.

b We dn onot mooept, M dren who
cannot walk.

catkﬁn is necessary for the child,
evert if he has to leave the area to
receive it. o

If you are the parent of a.hane
dicapped child and you request ser-
vice for your chtld, you should find
that your school system will work
with you to help your.child.

_ Qd&nshnuld haf-ﬁeaéwaB;Aéfuihe
statements below. They are not rea-
sons for inability to provide service.

N

'10. Né do not have enough mnney‘ta

provide c¢lasses for handicapped
c¢hildren.

11, We will put your child on a wait-
ing Tist. ‘

12 We will stop our program for other
handicapped children {f you make
trouble for us,

Pd. We witl postpone your child's
admission and let you know when
he can come to school,

I, We are not qoing to educate or
provide a training program for'
your child

s Your c¢hild can no longer biﬂe it
trom any education or traiffing.

83 We cannot send a teacher to your
home to work with your child.

t7. We do not have maney far ihe type
ot program your child reﬁhire§.
v
14 We cannot provide transportation.

.
-
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Education

\ | the Right
of Every ‘

Child

Every child can learn. And handicapped
children are~first and foremost children.
Therefore, they are entitied to the benefits
and rights the lajihgives children, and local
governments & schoo!l districts i
Tennessse will maka the same effort for
handicapped childran as for all children
without handicaps. In fact, policies that
determine changes in our schoo! system for
the banetit of handicapped persons also set
guidelines for educating all childran

The lsw makes certain specil prowv:
sons for handicapped chilkdren

o The State must provide free puhlic edy
cation for each and every handwapped
child age 4.21 .

e All local public education systems Ageto
matntain a program to locate and s
t:ify at the earliest possible age all ¢
dren who need sarvices.

o State education agency standards of cer

» tficagof, safety arxi health nuase apply
to any setting i which any and alf
handicapped children receive serviess
includng public and private agencies

Parents must be nvalved o decisions
concernmg therr handicapped tubidren

All Tennessee school systams must sval
uate the sducatiophl needs of thar hand
ccap;fod chiidr t laast once sach year.

e The starting Whint of education o ift
Mhnt for each rhild

e The efforts taken 10 iNsure progress are
difterent for each child

;

School systeams must+dasign programs
f public education services sufficient to
meet the needs and maximize the capabil-
ities of handicapped children.

* School systems must work with parents
to determine the needs of their handi
capped chifdren,

« Schools mugt invalve parents in decisions
concerning the placement of thair chil
dren and the aids and services their
childran nesd to succeed 1n learning
whaen so placed

e Schoals must keep parents informed of
teir children’s progress,
«

Edycation should be provided in as nor
mal a satting as possible, as close to home
as possihls ’

= Pubhic school systems shall provide or
secure the reqular and specral education
and the corrective and supporting ser
vices that handicappad chilgdren require
to henefit trom a free public education
approprrate to tharr naeds.

e [hey shall pravide those appropriate
seryvir ps i the local school or district to
the greatest pxtent possible

e Thay may secure frdm some other local
ar fegioal agency the educatm‘at ser
vigs thes handicapped children need if
the systems themselves cannot prowvide
those servicps

s They remain responsibiie for therr hand:
cappeed children sven if they must secure

tharm  an apprtopnate  aducation from.

~
ather ageneies

They tnost e pyalusee persodically the
special placement of each handicapped

.
\").L;

A

child for return ‘when possible to an
appropriste program provided in the
focal 4chool district.

* They must secure the informed consant

of parsnts or guardians for all placement

or changes of plackment of handicapped
chiidren.

A

Due process for handicagped children

and their perants sntitis them to:

the right to prior notification concerning
changes in educational programs

the right to an impartial hearing
the right {0 counsel

the right to present svidence

the right to examine evidence

the right to cross-examine

the right to record the proceedings
the right to appeal decisionsd

Far further informetion or amustencs contect

Tha Right to Educatinn {Mfice
Stete Dapartment of Fducanon
Room 118 Cordell Mull Ruriding
Nathviils Tennessss 17718

fetephone (81%) 741 1248

v
-4
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What s Mainstreaming ?

Msinstreaming means that most
children —inciuding the 10% of all students
who will need some sort of special
grvild—can be educated partially or
entisgly in the requ classroom  Mamin
‘st ing does not mean that ail chidren

will served through the requiar class '

room &l of the tima. It doss mean that the
requiar classroom is the most suitshie place
for educstion and that as much as possible
of the education of handicapped children
should take place n the normal school
. sstting. *

I the language of Tennessee law. mamn
streaming maans that Impediments o
laarning and to the norma! functioming of
handicapped chidren in the reguiar school
snvironment shali be overcome by the
provision of special 3ds  and  services
rathar than by saparate schoohing for the
handicapped

3

Why Mamstream the Hn_ndncappod ’

The mainstrearm. of ediication 1s thought
of in two ways On the one hand the
mamstream s the knd and quality o
ucation that the mapnty of stufents
expact and get On the other hand, the
masnsiream suggests th rt pt echifatinn
whﬂa‘m‘ir"mﬁ fede'nm gomg an Chi
dren  with  handicaps  often have hepn
stenrad out of the manstisam  of
education

)
l: TC‘NDw informatian from  scientific e

arch and madel programs demanstrates

«o important fagts

, > +

.

b Pducation in g special ﬂ!!mq 18 not
eequal educatian

»
2 The educstional needs of most chil
dren can be met through public

\écm'x;ts o

aThese facts suggest that, of alf etildren
have gt ncgug! right 1o edutation they have
ooaghtt tooan sducation s the mdimstredm
Furthermore we know that for all children
part of the heosbit of Heang in 4 Classtoom
socontact owith other caldren with a
natural vanety, of atnlities and backgrounds

w -

M o Eeresty

How Wil Mamnstreaming Affsct Learning /7

N tpoae tegeo gt it teraot cgtes They
et ftng o the b o rabividual sets
VPl o tres s pnnd iy gbilities gt difler
it bk ooy Those ohiffsrsnces ifete
st el g T Tearne and by
ETNTE TR RTINS TTP they rivas?t use o
togrn e ot wnrds gt haddren really
toarn ds - oo b rlnals evees A hen thiey 1o oo
Groups Mfuwsmnmvmn ¢ botrirer wnth hands
cans chalienges poucatons to bind bhetter and

e Wby o helpe {7 taddents faarn g
R CNITR IR 11N

toofoar - ’*1/[\»\71 (X TARARART TN T AT IR
et the chptnaege ot b abizengg thier

]
freveptovenrs e angy ety Tt e i

Peots ek reben ety thietmiselyns
setode st Yo g athaee o Prosgronenie

sostes tafn alse alloan e sturfents f

-
Tty aloee gt thene vt sparedds aned levpls

. Al
HY rewn o by 'M» M e teg fers
f

vt by o an speeloe B ipee ther cambined

Chagse e el gy o onthivichoaly e

attention oel hetter ansteoe ion (ol
&

<,

!

» ¥

tants can help teachers choose or develop
matarials, understand and handle classroom
behavior and reach out of the school into
the community. Peer tutoring means sty
dents learn from each othar.

wWhat About the Cost ?

Jutting a citizen away 10 an institution
without heiping him learn to earn his own
way costs about $250.000 for a lifetime.
fEducating that citizen in public school to a
lavel where he can work for pay is about
$25000 The county need not have to
spend that extra $225,000 if # educatss
rather than isolates that human being And
that person need not lose his fresdom for
lack of an education

Special services do cost more than regu
far education, but the local system does not
have to bear the cost of those sarvices. In
passing the Mandatory Education of the
Handicappad Act {Public Law B39), the
State assumed responsibility for the extra
cost ofvall education for persons with
handicaps beyond what thei local budgst
shauld supply every child normally. In
1973 the General Asssmbly of Tennesses
appropriated $38.5 million doilars to locate
children in need of special services, to
transport them, to hire and train teachers
for them and to provide them spacial
services.

Each school district has to present the
State Department of Education a pign for
providing services for the handicapped. On
the basis of that plan, the Dapartment
allocates funds to the school system so
that 1t may provide necessary special ser
vices at mirmmum local cost.

How Can Groups Halp ?

In some counties the PTA or civic and
church groups have voluntesrsd to be
trained by local professionais to do simple
tests of hearing or sight. Others have
organized to be classroom asides. Each
school system --even sach schooi—has needs
that are different that groups can heip to

.
'

-
Wh&C&n Cne Person Do ?

Alresdy » 110,000 childrep have been
idgntified as needing special aducation ser-
vices for the schoo! ynr 1874756, You
can play a large part in helping your
school system educate its children to be
useful and productive citizens by:

You can pday a isrge part in helping your
county educate its childran to be useful
and groductive citizens by

» insisting that your school system applies
for and uses the state tunds availablg for
specal serwces

providing political support for tha !cr\uo!
systam in its effort to implement the
law

« heiping spread information about the
faw and s effects and henefits to
persans with handicapped children who
may not know about the law

asking your schpol superintendent or
local principsl how you can heip dirsctly
as an indwvidual

encouraging groups 1o which you belong
to worR for and with handicapped thil
dren through the school program

’

You may be the only person who can see
that some handicapgpad child is identified in

time 1o be_ ated to his full potential in
the publi ls
v

’
For fureher intormetron o seNfiance contact
! The Right to Educetion (flics
feate Depetinvent of Educstion
Room 1168 Cordsil Hull Buiding
Nashyilia Tennessse 37219

T aiephone (818) 741 3240

LY



Did You Ever . ..

. Look at a part of a word but forget
that part befors you could make out
the rest?

have every sound snd every movamant
in & room catch vyour attention 0
much you cooldn’t sit still?

. gat to the point where you couldn’t -

rermember more than one simpla direc
tion at a time?

have troubls making yourseif stop do
ing one thing to switch to another?

% All of us have to 8 small degree soma of
the problems that are called learning disa
bilities when they are savere But only one
or two school chidren in 3 hundred have
probiiems to a degree that sarious. Even
« when learning problems are severe there 15
help in the reguisr public schools under the
new Mandatory Education of the
Handicapped Act

You Csn Heip the Schoo! Understand
Yaur Childrén

As parents you see more of your chil
dren in differant situstions than aduca
tiona!l experts can You may be sbis to help
taadhers and other schoo! pearson under
stanhd when your children need 1al heip
% you'know that some kinds o 1avior
can be signs of lsarning disabihities

* If thi problems of yaur child or childroen
are mdjor, dentfying ‘them early as learn
ing divabilities gneans seemng » that  the
chiidran get the kind of expert spectal

Aaterisls or trining or environmant they

]: [Cnd to be able to learn in wite of ther
‘oblerns. Even f their learning difficulities
arg minor, your being able to describe your

Learni
Disabiliiineg |

\ {
i .
‘ { <~

chiidren’s behaviar accuratsty can help the
schoo! serve them more successfully.
- \

What Kinds of Behavior May Signal Learn -

ing Dissbilitaas 7
Unusually short or narrow attention span

A chidd may stay interssted in s fast
moOving Cartoan or an active game but have
trouble baing stll long enocugh to do

something like read He may be able to

play a game like checkers where he mainiy
maves 1 ong 3imple direction but lose
interest quickly in putting together a puz
rie that has a number of parts and calls for
different kinds of decisions, The length of
an a!’ten&;on span s important if 1t s too
short tn gat work or play finshed  its
width s smportant f it s too narrow for

_«the chifd to be sble to switch hack and

forth from one activity to another or
handle a number of rtﬁ or perts

Distrac fﬂl{y 1Y

A <hJM may pay attention to every sight
aned sound arouned im o to such g degree
that he can't fimsh anything. No matter
how much he may ke what he s domng.
anything else that comas along wili deras!
o

\

Hymrar'r»wry

A hild may  he ronstantly  mowving
whether he s sitting or walking around. He
stays on the go so much that he gets vary
tiredd i schodl He haps from one thing to
another so fast that school activities seem
to hun ta have no order and make no sensa

His ditficulty legrning frustra!ew and
makes him even more rastiess

ar.

Mypoactivity _
A chiid may be aimost totaily still ail
the time. Moving is such an sffort that he

- prefers not to take part in class actiyities.

Because he has to work hard sven at
listening, he makes littls sense out of class.
His attention wears out as fast as he does,
and he may daydream a great deal.

Lack of Coordinatién

What seems simpiy clumsiness or loud
nass may be important clues to leerning
problems. Repsatedly knocking over milk
may mean children can't tell when their
hangs have reached tha point thay see.
That same problem of depth perception
may make, them fall up or down stairs
because they step where they thihk they
see 3 step and find it's either closer or
further away than they realize Childr
who don’t move an object accurately ri{

* .ot left when they mean to have perceptibn

problems too. if their voices get louder and

.

louder, if, they're always crashing into .

something because thdy swing arms too far
or move toc fast. if they break crayons
because they press down too hard - ail
their overdone actions may be signals that
they need help in coordinating their syes
and sars and 'muscles (modulating).

Sosaking. Writing and Reading Difficuities

Sometimes chiidren have more then
usual trouble keeping time words like
vesterday and tomorrow or before and
sfter sorted put. Sometignes saying behind
for in front and left for right shows
difficulty in perceiving space. Those spoken
srrors are clues to sxpect children - both
when they resd and write - . to confuse

f

letters fike & and d and p and g that Took
alike except for the way they are turned.
Guessing atgwottds like where and there
suggest chi
the sound of the first letters until the snd
of the word. Also, very similar sounding
words like thare and chair may mound
identical to children with perceptual
problems.

When is Bahavior Normal snd When s it a
Clue to 3 Possible Legrning Di-mlify ?

At some time in the normal deveiop
mant of svery parson most of these kinds
of behavior occur. When thed occur as a
naturel part of Isarning - as when & young
child lagrning to judge distance spills his
first few glasses of mitk - there'is no
reason to think of them as more than a
passing phase in growing. Only when thess
bahaviors last much longer and are much
more savere than thefe is reason to expect

so much so that they obvicusly make
learning very difficuit - only then should
thy be looked st as oiues to possible
learning disabilities.

What if Your Child Seems to Have 2

Lesrning Disabulity 7
. A

Ag s00n a8 you Or anyone in the schoof
systam notices bahavior by youf child that
suggests § learning disability, seek whatever
heip thp school offers Ack qummm until
you are satisfind that’ schoo! parsonns!
know your chid and his nseds weil #hough
to design the kind of individuslized educa
tion he needs 1o be educated to his full
potential

-~

For further MO/ mutian O MENWNAE, Santect
The Raght to Fdueetion Office

feste Depertmant of Educaton <
Roansy 118 CordeN Mull Buldiing
Neshvile Tevnceme Y1279 [
-Telephone (818) 741 3248 . P
- .
£ "
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Your
School District’s
Responsibities:

. Education of -

The Handicapped

The Tannessee Mandatory Education of
the Handicafiped Act (Chapter 839 of
Publie Acts of 1972) requires that public
schools provide tree appropriate special
educational services, programs, aids and
tacihues for all handicapped chiidien ages
421 A Consent Ordec by the Chancery
Court of Davidson County turther requires

[
Seih Loenl Education Agancy Shalt
® develop a comprehensive plen to provide
special sducation corrective and support
ive srvices tor all handicepped persone
ages 421,
e maintain an stcurate census of hand!

-capped citizens aged 021 within the
school district.

e plan means for screening the entire

schoo! populstion to detect oil Pérsons
who may have some condition that may
require special educational help.

« secure informed pasrental consent before
sdministering an evaluation or test which
may be uted for individual placerment
but is not admunistered to all mem'pw rs
of that individual ltudaﬂt s particular
class.

™ ouauntdoo that ean individual's tecords
not be shared extept with parental
approval with persons os agencies wha
are not required to provide that mxdnnt
approprma sarvices, = -

[ nuhluh teams of professional persons

e t0 svaiuate referred student? 10 deter
mine whether ?r not they need special
”rv'(,“

o to identify precissly what programs or
services in what placemant will give
persons with wri'j.d handicapping
conditions appropriate educations.

® %0 reconungnd for each person with a

handicapping . condition a  specific
placeament gnd schedule of services for

that  each, school distrct mamntain
accurata consus of 1ts handscapped citizgn
ages O 21

Your schoot district should be looking
closely at yow school population and
planning to 1dantity and meot the needs of
those of s students with handicapping
conditions

his appropriate educstion.

o devise the mpecial sducetion serviess
necsssary to meat the needs of the local
population of students with wevified
hendicaps.

® provide or adept physical facilities o

thoea needls.
o smploy qualitied pononml
eas toochm
eas diagnostic and presariptive
specialists.
o o support u)ocit‘lhn. .

® obtain special squipment appropriate to
meeting thoss neads.

design or progure sny special materials
necessary for appropriata education.

e inform the public in geners! and parents
and gusrdiage.of children with handicaps
in partiquist of thc availability of and
the intentitin “t&- prnvldl sppropriate
public educstion of the handicapped.

e deveslop e due process procedure 10

1 Quarantes perents’ or guerdians’ involve-
meany in review of the basis for providing
special  education programs for  their
childrean,

" @ inform parents or guerdians of childran

with handicapping conditions of their
right Yo appeal and the procedure tor
appealing that basis for- student
placement,

7y



